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The proposal you see here aims to prepare students for 21st century lives and careers while remaining rooted into our mission and traditions.  It represents four years of work by dozens of people from across the campus, who have engaged in a highly collaborative process of review, research, and re-imagining. 

It offers a vision for how to build on our strengths and evolve our current curriculum.  The proposal makes clear the University's core mission and values, builds a strong foundation in the liberal arts while providing room for innovation and experimentation, is flexible and adaptable for large majors and transfers, and provides a transparent assessment framework.  Importantly, it can be supported by our existing administrative and budgetary frameworks (for details see the Frequently Asked Questions.) 

The conversations over these last 4-plus years have been enormously productive, as the General Education Design Team listened to the hopes of our faculty and students, aspirations for teaching, and desire to live further into the mission of the school. 

We hope that you see the opportunities in this framework: 
· To help our students develop the crucial skills they need for success in college and beyond; 
· To offer courses that help guide students to being inter-culturally knowledgeable and able to navigate our global world effectively;
· To build an emphasis throughout the curriculum on sustainability, arguably the highest priority in our world today;
· For problem-based and community-connected learning;
· And for much more.

Special recognition is due to you: for your candid feedback and encouragement along the way – via open feedback sessions, informal conversations, and email.  This work belongs to all of us, and we are grateful for the attention you give it.
  

A Brief History of the Process:

The process began in Fall 2015 with a review of the general education program, which serves Augsburg’s undergraduate student body, including all Day undergraduates and adults in the AU program.  In 2015-16, a team of faculty and academic staff reviewed our current curriculum by gathering data and holding a series of campus-wide forums.  Materials from their presentations, as well as notes from campus discussions, are available on the General Education Revision Moodle site (password required -- please request access if needed.)  Highlights and recommendations were gathered into a White Paper, released in September 2016 (also available on the Moodle site.)  

The formal process of revision began in November 2016, with the formation of the General Education Design Team (GEDT):  Matt Beckman (Biology), Jill Dawe (Music), Nancy Fischer (Sociology), Doug Green (English), Melissa Hensley (Social Work), John Zobitz (Mathematics, Statistics, and Computer Science), and Jacqui deVries (History / Gen Ed.) Marc McIntosh (Business) joined the Team in May 2017, and Rebekah Dupont joined in January 2018, when she assumed her duties as Director of First-Year Programs.  The Design Team met weekly throughout the 2016-17 and 2017-18 school years to set priorities, hear from stakeholders, and discuss possibilities.  They have been assisted by an Advisory Committee, which has provided feedback via several retreats and other consultations.  

After the release of the 95-page proposal in September 2018, the General Education Design Committee held more than 25 open hearings and targeted conversations with stakeholders.  We met with academic departments and campus units to receive feedback and engage with questions and concerns.  Revisions were integrated into a shorter, revised version, which was shared in March 2019.  Additional listening sessions yielded refinements.  Following a survey of faculty in April, which indicated support for the proposal’s direction, a handful of working groups were assembled in Summer 2019 to add clarity and definition to key areas, including Writing, Communication and Expression, Diversity and Inclusion, Natural Sciences, and Sustainability.  Meanwhile in 2018-19, a second round of AUG 101 pilots were completed and a small team was testing and refining the Vocation portfolio. 

Curricular development is never complete -- there is always more to do.  Pending approval of this proposal, the GEDT recommends that faculty pilot sections of some Signature courses.  For certain LAAP areas, faculty may also want to refine the learning outcomes and AAC guidelines.

If and when the proposal is passed, the GEDT looks forward to passing the baton to a new group of faculty and staff who will oversee the implementation process. No doubt, there will be moments of confusion as we move forward, but together we can create a curriculum for our 21st century students.


Sincerely,
The General Education Design Team
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This summary provides a brief overview of the General Education proposal. It highlights the major changes in the proposed General Education requirements from the existing framework. The full document provides greater details on each point and we encourage you to study it closely. It presents a new and bold vision for our students.

The new General Education requirements would fill 50 credits, which is slightly smaller than the existing model, and keeps the additional requirements for MN Transfer students to 8 credits. 

This proposal places a strong emphasis on equity at multiple levels:
· The proposal emphasizes a developmental approach to writing skills.  
· All students would now take language and/or global engagement courses (or study abroad for a semester). 
· Because of the reduced credits, the proposal discontinues the Bachelor of Science waiver. 
· This proposal re-configures the liberal arts distribution (now known as “Liberal Arts Foundation” requirements) to Liberal Arts Areas and Perspectives, incorporating disciplinary, skill, and perspective-based requirements.  These areas are more legible to students and align with the MN transfer curriculum.
· The proposal requires students to complete a course that embeds sustainability themes.
· The curriculum emphasizes experiential education and integrative learning in AUG 101 and 401.
· The curriculum emphasizes our Lutheran heritage, commitment to interfaith engagement, and ethical reasoning in AUG 201 and AUG 301.   

The most important shift is in Signature Curriculum, which is designed around our institutional mission and our commitment to inquiry and integration.  A sequence of courses would start in the first year with AUG 101:  Exploring Ourselves and Our World, followed by AUG 201 Encountering Beliefs, Commitments, and Vocation in the second year. In the third and fourth years, students would take AUG 301 Ethical Living:  Beliefs and Commitments in Public Life and AUG 401: Designing the Future.  (Except for AUG 201, each of these course requirements could be fulfilled through major courses that meet the learning outcomes.)

The Design Team unanimously supports this proposal and believes it provides a roadmap to serve our changing student population and support them in becoming successful citizens who leave Augsburg University with a distinctive vantage point and set of skills that will enable them to thrive in an  ever changing, complex world. 
.
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As part of this mission, Augsburg’s faculty have identified a set of outcomes for student learning: These areas reflect our shared commitment to offering a vibrant liberal arts education in tandem with career preparation and vocational discovery. We expect students to achieve these outcomes cumulatively, through the completion of the core curriculum, majors / minors, electives and co-curricular experiences. (Note:  The parenthetical categories are the AAC&U rubrics currently used to assess these objectives at the institutional level and not part of the objectives themselves, nor are they the only way to assess them. We have the liberty to draw up our own internal assessment rubrics.)

As Informed Citizens, students are learning to …
· engage their communities and demonstrate a sense of agency to create change in ethical and informed ways (Civic Engagement / Ethical Reasoning)
· explain diverse positions and collaborate effectively across social, cultural and geographic differences in local and global contexts (Global Awareness / Intercultural Competence)

As Thoughtful Stewards, students are learning to …
· critically engage their own beliefs and articulate their gifts and goals for meaningful life and work in a pluralistic context (Vocation / Religious Literacy)
· identify the broad foundations for sustainable living and apply them in demonstrable ways (Health and Wellness / Sustainability)

As Critical Thinkers, students are learning to …
· use appropriate methods to gather and analyze evidence, identify underlying assumptions, and evaluate competing claims (Critical Thinking / Information Literacy)
· construct coherent, polished and persuasive arguments, narratives and explications in written, oral and other formats (Writing / Oral Communication)

As Responsible Leaders, students are learning to …
· employ the fundamental principles of quantitative literacy to arrive at thoughtful judgments (Quantitative Literacy)
· articulate and solve problems in creative, analytical, and integrative ways (Problem Solving / Integrative Learning)



[bookmark: _3znysh7]3 A Vision for (the New) Liberal Learning:  Preparing for a World of Change
 
Constituted in 1869 as Presteskole, a seminary training pastors, Augsburg College started as a professional school. Its first faculty set the professional training on a foundation of liberal education.  “We must be able to come to the farmer, to the worker, and to the businessman.  And the subjects of instruction must be calculated to be a practical general education.” Guided by a vision of “practical general education,” the faculty in 1874 proposed a curriculum that “stressed Old Norse and Greek (not Latin), history (more than classical literature), practical living and civil responsibility (rather than theory and elitism).”   Old Norse illumined the seminary’s Norwegian heritage, providing a bridge between past and present, and Greek informed its Lutheran Christian roots, freeing pastors from the prejudices of translators.  History gave students a vision for the future guided by lessons of the past.  Civic awareness instructed new immigrants in the politics of democracy.  These components of a “practical general education” embodied a distinctively democratic impulse.[footnoteRef:1]   [1:  With thanks to Marty Stortz’s varied and always compelling writings for inspiration for this paragraph.] 


Fast forward a hundred and fifty years to 2019.  The vision for liberal education in the 21st century articulated through the Augsburg University Mission Statement emphasizes the University’s role in preparing students to be active, informed, and thoughtful citizens in a global and diverse world.  To achieve this mission, our General Education curriculum must emphasize broad knowledge, interdisciplinary connections, and creative problem solving to prepare students for complex and changing environments. We are in broad agreement that the curriculum should develop students’ curiosity, creativity, and ability to work across differences
through well-designed, applied learning experiences. We envision a curriculum that draws upon the University’s Lutheran heritage to provide welcoming contexts for discussion of faith, beliefs, values, and ethics.  Given the complexities of the world we live in, we think that what, in the mid-20th century, Augsburg President Bernhard Christensen saw as the paradoxical tension between the revealed Truth of Christianity--the dominant faith on campus at the time--and the liberal-arts tradition’s reliance on reason and experience[footnoteRef:2] still offers all of us an important model for coping and living productively with uncertainty and difference.  Our hope is that the curriculum fosters both a mindset, as well as a skill set: striving to develop students’ critical thinking, logical reasoning, numeracy, writing and communication, while fostering students’ abilities to be ethical, reflective, adaptable, curious, courageous, and persistent. [2: “The major goal of the college must be to give to its students both an understanding of the meaning of human freedom, and an experience of the same ... It is recognized, of course, that a tension exists between Christianity, with its faith in a revelation of Truth given through a historical process and culminating in a historical Person, and the liberal arts tradition, with its devotion to an increasing quest for truth through human reason and experience ... The very idea of the coming of the Truth into history in the person of Christ involves a paradox and necessitates faith and there is no way of escaping this paradox without denying the essence of Christianity. The Christian College must not avoid this tension: that is, it must not scale down or minimize, and certainly not try to explain away, the incisive demands of either thought or faith. The student himself must face the dangers involved in an honest confrontation of both.”  See Bradley Holt, “Bernhard Christensen: An Informal Sketch,” Till & Keep, Spring 2010, pp. 2-6.] 


A General Education curriculum can achieve these goals by introducing students to the best of liberal education. Liberal education has been traditionally understood as teaching and learning to develop the knowledge and capacities of free individuals – that is, individuals free from ignorance and prejudice, free to act as agents of change in the world.  In his now-classic essay, “Only Connect,” William Cronon parses the etymological roots of the concept:
 
Liberal derives from the Latin liberalis, meaning "of or relating to the liberal arts," which in turn derives from the Latin word liber, meaning "free." But the word actually has much deeper roots, being akin to the Old English word leodan, meaning "to grow," and leod, meaning "people." It is also related to the Greek word eleutheros, meaning "free," and goes all the way back to the Sanskrit word rodhati, meaning "one climbs," "one grows." Freedom and growth: here, surely, are values that lie at the very core of what we mean when we speak of a liberal education.
By following Cronon’s logic, we can assert that at the center of a liberal education are a set of values, rather than disciplines:  i.e., the teaching and learning of skills, knowledge, and sensibilities necessary for freedom and growth.  As with the ancient framework for liberal learning provided by the trivium and quadrivium, general education requirements should cultivate students’ reading, communication, critical thinking, information literacy, and quantitative reasoning skills -- all aimed at preparing them for complex problem-solving and signature work in the major. 
The means through which students acquire those values -- the “liberal arts and sciences” – are not, and never have been, static.  Disciplines themselves grow and shift, and the pedagogies associated with them are also constantly evolving.  By its very nature, liberal education is intended to adapt to changing contexts, even while keeping the core goals and values clear. Acknowledging that disciplines are both important ways of organizing knowledge and constantly evolving constructs, General Education curricula can also foster inquiry and interdisciplinary dialogue and collaboration throughout their university education. Providing valuable guidance to institutions of higher education as they adapt to 21st century contexts, the American Association of Colleges and Universities (AACU), as part of their LEAP initiative (Liberal Learning and America’s Promise), has distilled the essential learning outcomes for a liberal education into four broadly interdisciplinary categories:  Knowledge of Human Cultures and the Physical and Natural World, Intellectual and Practical Skills, Personal and Social Responsibility, Integrative and Applied Learning. 

While the goal of a liberal education is freedom - and General Education is one dimension in which students expand and exercise that freedom - within this freedom are also limits. The four years -- or 128 credits -- required for a B.S. or B.A. degree are finite.  Students’ time is finite.  University resources are finite.  Choices must be made about what to emphasize and where to invest energy.  This proposal advances a vision in which General Education courses are as important as the major in preparing students for future lives and careers.[footnoteRef:3]  They are not requirements to “get out of the way,” but rather important moments in which to foster curiosity and critical thinking, build skills, develop breadth of perspective, and complement and/or counterbalance a student’s major course of study.  General Education courses help students gain the skills and mindset necessary for success in their chosen program, while guarding against “over specialization or superficial scatter,” as Adrian Randolph, Dean of the Arts and Sciences at Northwestern University, has put it:   [3:  Historically, in universities across the United States, a common practice emerged in which General Education composed about 33% of the requirements for a degree, while the major comprised another 33%, and electives balanced out the rest.  This balance has slipped at Augsburg (and elsewhere), where many professional studies programs now require between 60 and 80 credit hours (the average for degrees in the liberal arts is between 36 and 48 credits.)  Similarly, the size of General Education increased.  Augsburg University’s General Education curriculum is currently 59 credits (not including Developmental coursework), contributing to a little less than half of the 128 credits a student takes to graduation. Of this 55 credits for General Education, 14 credits are dedicated to core skills (ENL 111, Modern Language courses, WEL courses), 13 credits to Augsburg distinctives (AugSem, RLN courses, Keystone), and 32 credits to a liberal arts distribution.  Given that some of the liberal arts distribution courses also count for major courses, the total credits a student takes in General Education courses may be less.] 


This structure guarantees a certain type of freedom, a freedom from the pressures to pursue a purely pre-professional path, and the discipline to think deeply and critically from a disciplinary perspective.[footnoteRef:4]  [4:  https://www.weinberg.northwestern.edu/about/news/2016/the-new-liberal-arts.html] 


A well-designed General Education provides a response to past and current debates over the value of a liberal arts education versus the benefits of focused professional specialization.[footnoteRef:5]   Our program strives to provide Augsburg graduates with both.  [5:  Critics of the U.S. current educational system question the applicability of the liberal arts.  Take Sun Microsystems co-founder Vinod Khosla, for example, who has argued: “Little of the material taught in Liberal Arts programs today is relevant to the future.” (“Liberal Arts in the Data Age,” Harvard Business Review July-August 2017)  One of the main problems with that perspective is it encourages students to see their coursework as “transactional,” simply a badge on their way toward a certification for a well-paying job.  Other business leaders, such as venture capitalist Scott Hartley, have pushed back, asserting that the opposition of humanities and computer science, for example, is a “false dichotomy.”  (Scott Hartley, The Fuzzy and the Techie:  Why the Liberal Arts Will Rule the Digital World [2017] or Cents and Sensibility: What Economics Can Learn from the Humanities). ] 


Building on Augsburg’s historic mission to create an educational experience around both access and excellence for a diverse range of students, our General Education curriculum must be both “student-ready” -- meaning, ready to educate the students in our classrooms -- and designed around a framework of equity.  

Augsburg seeks to educate a student body that reflects the diversity of the world we live in.  A large percentage of students are the first in their family to attend a University; many start their college education at a community college; the majority do not come from the Lutheran tradition; and a growing number are non-citizen residents.  We value our students and recognize that an "equity-minded" curriculum should provide multiple pathways for student success. The needs of transfer students were central to our thinking. Each of our students deserves an innovative and forward-thinking curriculum that engages and draws from many traditions, connects liberal arts to real world application, provides social capital and skills that enable them to be successful after college, and leverages the unique gifts and experiences that they bring to higher education and can offer the world. For many students, graduation from Augsburg University is a testament to their perseverance and fortitude - and the degree signifies both an achievement and a promise.  We, as an institution, promise students that the effort and expense was worth it -- that an Augsburg education will enable them to both thrive at making  a living and making a life.

The University is already well on the path to be an equity-minded institution through its commitment to intentional diversity with such programs and practices as the Auggie Plan, partnerships with community colleges, CLASS, StepUp, and the recent pilot plan for ACT test-optional admission (witness the fact that 69% of our incoming 2019 class is “of color”). Our proposal aims to build equity into the design of the General Education curriculum by acknowledging and addressing the structural and systemic barriers that prevent students from succeeding and by treating each student as a valued individual.  As the authors of a recent AACU study observe, 

Simply put, achieving equality in outcomes does not mean—in fact, cannot mean—treating all students as though they are the same. Rather, [equity-focused] policies and practices in higher education recognize and accommodate differences in students’ aspirations, life circumstances, ways of engaging in learning and participating in college, and identities as learners and students.[footnoteRef:6] [6:  Witham et al. 2015b, 31] 


What specific practices and policies advance equity in the curriculum?  The following are some design principles we identified.[footnoteRef:7]  An equity-minded curriculum: [7:  As adapted from The Chronicle’s “Checklist for Transformative Leaders” ] 


a) Is high quality -- all students deserve access to excellent professors, courses, and experiences  
b) Is transparent -- the requirements are not hidden -- they are straightforward, meaningful, and clearly explained (e.g. we’re eliminating hidden, “embedded” requirements); course grading policies are clear; faculty provide meaningful feedback early and often
c) Builds a strong foundation in critical thinking, communication, and quantitative reasoning skills
d) Incorporates intercultural perspectives
e) Is based on a strength rather than a deficit model (e.g. we are proposing a new model for ENL 101/111 along these lines)
f) Goes beyond the dissemination of information to evaluation, connection, and application -- connects the liberal arts to real-world applications (e.g. the Science of Food and Cooking is a great example)
g) Is flexible and allows for student choice and adaptation (e.g. we propose that even the “Signature” requirements involve choice)
h) Values prior experience and awards credit where credit is due, even while setting rigorous academic standards 
i) Creates intentional spaces for vocational discernment and discovery, guided by engaged mentors
j) Incorporates high-impact practices and emphasizes experiential learning as a teaching and learning method

These principles speak to who we are as an institution and our core values, and they provide a central motivation for this General Education revision. The student experience is enhanced with clearly articulated connections between required core courses, majors and career goals, and the institutional mission. This is achieved through the concept of “on-ramps” (where and how are students welcomed into the curriculum) or via adaptation of the AACU’s conceptualization of “guided pathways”.  We believe this approach works well for the variety of students we serve. 

Traditionally in the academy, instruction and experience are kept separate. For example, students learn about political participation in a political science course, but they are not expected to engage in it; students learn about statistical analysis in statistics, but are not required to explain results to policy makers. Experiential education and integrative learning aim to bridge the two together.  Through integrative learning experiences students develop their curiosity, creativity, and skills at problem-solving in diverse and changing environments. Engagement with community and institutional partners builds student capacity for civic engagement, broadly defined. A mindset of flexibility, adaptability, curiosity, courage, and persistence is achieved via experiential education and integrative learning, which bridge formal academic instruction with applied learning experiences.  Experiential education fosters agency, thereby increasing the likelihood for students to engage in democratic society.

Augsburg has been a national leader in the development of experiential education (see the Mission and Vision document from 2002). With this revision we want to incrementally move this further along the continuum and provide a platform for curriculum innovation and integrative learning experiences that are so essential to student success. 

The Design Team has also attempted to more clearly define where the new curriculum will create space for exploration of and reflection on vocation and calling.  Honoring Augsburg’s Lutheran heritage, the curriculum will invite all students to consider vocation through the lens of faith and belief.  But it doesn’t stop there. This proposal builds in several more opportunities than we currently have for students to “critically engage their own beliefs and articulate their gifts and goals for meaningful life and work in a pluralistic context.”  

Finally, a central motivation for curriculum revision is our effort to bring our General Education curriculum in greater alignment with Augsburg’s Mission and its manifestation in our institutional student learning outcomes (iSLOs), which provide the overarching themes and direction for this General Education revision. These statements underscore our enduring commitment to providing a high-quality liberal arts education in a university context, as well as our unique institutional commitments to intentional diversity, the faith and values of the Lutheran church, and engagement with our urban and global settings.  We recognize that General Education curriculum is an important manifestation of our Mission and our Lutheran heritage and foundation.[footnoteRef:8]  This revision also serves a practical role to engage in meaningful institutional assessment of our student learning outcomes and curriculum. [8:  Andrea Leskes and Ross Miller, General Education:  A Self-Study Guide for Review and Assessment (AACU, 2005), p.3.   
] 


There are tensions among these goals, to be sure, and adaptation will require investments of time, energy, and resources.  Being student-ready and providing equitable access places a premium on excellent teachers who reach a range of learning styles and needs.  Designing and delivering courses that develop both a mindset and a skill set will require time and support for faculty to think, revise, and take risks.  

We fully acknowledge the many strengths of our current General Education – the thoughtful design, exceptional courses, and innovative pedagogies that already characterize our liberal arts core, signature curriculum, and experiential learning. The proposal for General Education revision builds on strengths that have been nurtured for years. Our aim is to refresh, reconfigure, and update the curriculum for today’s students, in a 21st century context, based on the best data on pedagogy and learning theory/metacognition.  


[bookmark: _2et92p0]3.1 Guiding Principles and Design Criteria
In February 2017, the General Education Design Team agreed upon the following set of guiding principles:

These guiding principles and parameters will serve as the framing ideas of curriculum design.  Both mission-driven and practical, they aim to be forward-thinking on equity, access, and integrative learning.  A new core curriculum will …
 
Further our mission to develop informed citizens, thoughtful stewards, critical thinkers, and responsible leaders:

1. Provide a strong foundation in the liberal arts for all majors
2. Embed skills development across the four years and make them explicit
3. Make our mission-related  iSLOs visible in the curriculum and include clear assessment points
4. Help students to develop the capacity to work effectively with others across difference
5. Foster an understanding of racism, intersectionality, and the structural barriers many face 

Reflect Augsburg’s distinctive values, grounded in the college’s Lutheran heritage and our commitments to vocation, values, ethics, and local / global citizenship:

6. Include discussion of vocation, values, ethics, and the “search for meaning”
7. Address “Big Ideas” and model/introduce interdisciplinary problem-solving

Make an Augsburg education readily accessible to all students:

8. Include a First-Year Experience, a Second-Year Experience, and some kind of Keystone that are developmentally appropriate
9. Have deliberate “on ramps” for Transfers – perhaps a specially designed course as part of the Second-Year Experience
10. Be compatible with the MN Transfer agreement -- Minnesota Transfer Curriculum (MNTC)
11. Be no larger than 48 credits (12 courses), or about 1/3 of the 128 credits
12. Meet or exceed the expectations and standards of the Higher Learning Commission, as well as the Minnesota Department of Higher Education

Employ the best pedagogical practices to meet student needs upon matriculation, during their time here, and after graduation:

13. Deliberately integrate high-impact practices and pedagogies, such as those named by the AACU
14. Build on our own expertise in experiential learning
15. Help students develop the capacity for Signature Work in majors (that ideally incorporates problem-solving, integrative learning, and civic engagement, as recommended by the Signature Work working committee last summer)
16. Help students navigate the gap between their studies and their careers.

As we embarked on more focused curriculum design, in January 2018 we distilled these principles into five key questions:

1. Is the curriculum student-centered (and easy to navigate)? 
2. Is it mission-focused?
3. Does the curriculum provide foundational knowledge and skills?
4. Does the curriculum support opportunities for student engagement with integrative liberal learning?
5. Is the curriculum designed for equity and accessibility?  
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	Current Proposal
= 50 credits or less, if a student does not require developmental work.  LAAPs and the Signature Curriculum may count toward the major.


	
Entry-Level Skills 
(4+ credits)
Students must take appropriate coursework to reach college-level writing and mathematical reasoning skills within the first 4 semesters; transfers students must complete within the first 3 semesters.

	
Algebra Skills: MAT 105 or Mathematics Placement Group 3 (Note:  To reach MPG 3, students may need to take additional courses.)

Writing and Critical Reading Skills: ENL 150 (W) (one course)[footnoteRef:9] – emphasizes expository expression and critical reading skills. (Note: To reach an appropriate skill level, students may need to take ENL 100.) [9:  Transfer equivalent is one expository writing course.] 



	
Signature Curriculum 
 
(4-16 credits, depending on whether AUG 101, 301, and 401 fulfill LAAP or major requirements)



	
AUG 101 / XXX: Exploring Ourselves and Our World – Augsburg’s first-year seminar, taken in the Fall semester. Each section will be cross-listed with a disciplinary or interdisciplinary course; designed around “big questions” and inquiry-based learning; and incorporate experiential and/or community-engaged components.[footnoteRef:10]  LAAP and major courses can fulfill this requirement if they demonstrate the design elements and learning outcomes.  (Waived for students with 24 or more transfer credits.)[footnoteRef:11]   [10:  Courses will generally be 4 to 5 credits, to allow time for community engagement; in some cases, AUG 101 may be offered as a 1-credit add-on to an existing course, if the outcomes can be demonstrated.  ]  [11:  The Diversity and Inclusion Task Force is considering how AUG 101 can also develop students’ understanding of social identity and cultural difference.  One proposal is that all sections will embed the  “Inclusivity” theme.] 


AUG 201 / RLN 100:  Encountering Beliefs, Commitments, and Vocation – provides an introduction to vocation and interfaith competency through an exploration of Christianity, Judaism and Islam; or Christianity, Buddhism and Hinduism; considers the faith and values of the Lutheran church that ground the mission of Augsburg University. Intentionally develops Writing and Information Literacy. (Required for all students, recommended for the second year; special sections for AU and advanced transfer students.)

AUG 301 / XXX: Living Ethically:  Beliefs and Commitments in Public Life – courses in this domain explore the religious and/or nonreligious worldviews that shape ethical judgments on personal and social issues through case studies or applications within particular fields. Major courses could fulfill this requirement if they meet the design parameters and learning outcomes. (Recommended for the junior year.  Waived for transfer students with equivalent.)[footnoteRef:12] [12:  In addition to such Religion courses as RLN 205 Bonhoeffer and Ethics; RLN Responsible Leadership in an Interfaith World; RLN 230 Self, Sex, and Sin; and RLN 374 Ethics and World Religions, courses from other departments could fulfill the outcomes (examples include BIO 485 Genomes, Genetics, and Society; and Business Ethics.)  Courses in Goal 9 of the MN Transfer Curriculum would fulfill this requirement.] 


AUG 401 / XXX: Designing the Future– disciplinary and interdisciplinary courses that focus on integrative learning and collaborative problem-solving, with community engagement and vocational discernment.  Major courses could fulfill this requirement if they meet the design parameters and learning outcomes. (Required for all students, recommended for the senior year.)


	
Liberal Arts Areas and Perspectives (LAAP)[footnoteRef:13] [13:  The specific criteria for determining what classes fit each category will be settled by working groups.] 


These courses are designed to foster intellectual breadth, provide exposure to expertise outside the major, and develop useful knowledge to be a responsible and informed citizen.  

LAAP courses may count toward the major.  No more than two courses from a disciplinary prefix (e.g. SPA) may be used to fulfill these requirements. 
 
These categories are similar to the MN Transfer curriculum and can be waived through transfer credits

(35 credits)

	
Global Engagement (two courses) – provides opportunities to learn about local, national, and international communities, cultures, and forms of knowledge; students may choose to develop this perspective through one of the following options:
· two courses of language study 
· an approved semester study abroad program
· or two of the following:  approved short-term study abroad or study-away; immersion or community-based learning courses; courses designed to build intercultural knowledge and skills 

Communication & Expression (one course) – exploration of and practice in various forms of oral, digital, and graphic expression 

Quantitative Science (one course) – exploration of mathematical and statistical reasoning and application  

The Natural World (one course with lab) – exploration of topics in the physical and natural sciences (5 credits)

Human Experience (one course) – exploration of the human experience as represented in history, literature, philosophy, and religion  

Social Analysis (one course) – exploration of social science methods, such as in economics, sociology, political science, and psychology 

Arts (one course) – exploration of various forms of aesthetic creation in art, music, film, and theater

Personal Wellness (at least 2 credits) – courses explore the foundations of healthy living (waived for AU and advanced transfer students) 


	
Themes
	
Sustainability (S)– students will complete one course that emphasizes environmental sustainability; can be in a LAAP, major course, or elective
 

	
Skills 

	
Writing / Information Literacy (W) – to develop their writing skills, students will complete ENL 150, AUG 201/ REL 100; and one additional course tagged as “W”.  Can be fulfilled with a LAAP, major course, or elective.  All “W” courses will include a research assignment that develops information literacy 

Critical Thinking (CT) – critical thinking skills will be introduced in AUG 101, and developed in AUG 301 and 401.  Designated major courses will also emphasize it.


	
Experiential Learning

	
Augsburg Experience[footnoteRef:14] -- all students will continue to complete one or more high-impact learning experiences such as an internship, study away, service learning, mentored research, student teaching, etc.  Majors will designate recommended pathways.  The Registrar’s Office will track completion on the major checklists. AU students are exempt from the requirement, although AU programs are urged to embed appropriate experiential education in the major requirements. [14:  Current guidelines for Augsburg Experience will be followed until new ones are developed.] 



	Core Curriculum Modifications (aka B.S. Waiver)
	
None[footnoteRef:15]  [15:  With a smaller core, no reductions for B.S. degrees should be necessary; many of the proposed requirements can be fulfilled through major courses.  AU-only degree-completion programs, like Nursing, can incorporate many of the outcomes into core classes.  ] 



	
Inclusive Excellence 


	
Demonstrated across the curriculum, but particularly emphasized in Signature Curriculum.  

All courses will incorporate a framework of equity and inclusivity.





[bookmark: _4m9t69fbtni]AU Program Accommodations[footnoteRef:16] [16:  These accommodations were recommended by the Dean of Professional Studies and Department Chairs of the AU programs (Psychology, Business, Education, and Nursing.)] 


The GEDT recommends that the following accommodations for students matriculating in the AU program:[footnoteRef:17] [17:  This proposal assumes that students who matriculate in the Day program, but switch to the AU program, will complete the requirements in the program under which they begin. ] 


	AUG 201 / RLN 100
	Special course sections

	AUG 301
	Outcomes may be embedded throughout the major

	Wellness[footnoteRef:18] [18:  In Spring 2019, AAC approved the waiver of Wellness requirements for AU students.] 

Augsburg Experience[footnoteRef:19] [19:  Experiential education is still strongly encouraged in all AU majors.] 

	Requirements waived




Here is a visual comparison of how the new signature curriculum compares to our existing curriculum:

[image: ][image: ]
[image: ]

[bookmark: _2s8eyo1]Assessment Map:

	The following iSLOs …
	… will be embedded and periodically assessed in these courses:


	Writing / Information Literacy[footnoteRef:20] [20:  All “W” classes will include at least one research assignment in which students learn the basics of information literacy] 

	ENL 150; 
AUG 201/ RLN 100; 
All other classes tagged with “W”

	Critical Thinking 
	AUG 101, 301 and 401

	Quantitative Reasoning
	Any course that fulfills the Quantitative Science requirement

	Communication
	Any course that fulfills the Communication and Expression requirement

	Vocation
	AUG 201/ RLN 100; 
AUG 401

	Ethical Reasoning
	AUG 301


	Community Engagement
	AUG 101
AUG 401

	Global Engagement
	Any course that fulfills the Global Engagement requirement

	Integrative Learning 
	AUG 401


[bookmark: _3mqtpdm2gbon]4.1 Governance and Implementation
To be effective, the curriculum must be well implemented.  Simply put, this means clear and widely shared goals for student learning, meaningful assessment protocols, and regular opportunities for faculty development.    

If the faculty move to approve this proposal, the Design Team recommends the following steps:

1. A Committee on General Education, reporting to AAC and representing the various departments of the academy, chaired by the Director, will coordinate implementation and provide ongoing oversight.  Ideally, the committee would include one or more members of the CTL and Assessment committees.
 
2. The Director of General Education will work to develop an implementation plan, in consultation with Faculty Senate, Academic Affairs, and other relevant campus bodies and units.  The Director will work closely with faculty leadership in First-Year Programs, Writing across the Curriculum, and CTL to implement the proposal.  The FAQs recommend additional faculty leadership positions. 

3. The Academic Affairs Committee will:
a. Review, approve, and/or recommend to the faculty any changes revealed by the implementation process must be made in the proposed general education.
b. Approve new and revised courses under the proposed General Education criteria. 

4. Departments will:
a. Recommend options for Augsburg Experience to include on major checklists
b. Review courses that currently contribute to liberal arts requirements and propose revisions to them, if needed.
c. Consider revisions to existing courses or new offerings for AUG 101, AUG 301, or AUG 401

5. The Registrar’s Office will:
a. Implement the changes and update Advising materials in collaboration with Academic Advising

Additional implementation details can be found on this document, created by Stacy Freiheit, the current Director of General Education.
[bookmark: _17dp8vu]5 Core Foundational Skills
Strong writing, reading, critical thinking, information literacy, and quantitative reasoning skills are essential for future success at Augsburg University and beyond.  These foundational skills will be developed in a series of courses that emphasize a strengths-based approach, rather than a remedial (i.e. deficit) approach.   Success in these courses will prepare students for subsequent courses both in the General Education curriculum and their major.  

While the development and/or expansion of a summer bridge program falls outside the scope of the Design Team’s charge, we strongly recommend a planning team to investigate an expanded bridge program to prepare students for college-level work, especially in the sciences.[footnoteRef:21] [21:  Here is an example to underscore the pressing need:  In the incoming Fall 2018 class of declared Biology majors (70 students), 12 of them (17%) could not take the required introductory chemistry course in the Fall because they don’t have MPG3.  Because of this, they are technically already a year behind the other students.  A Summer Bridge program could provide them with a crash course to prepare them for MPG3 work. ] 

[bookmark: _3rdcrjn]5.1 Algebra Skills (Mathematics Placement Group 3)

	Proposal: 
The Algebra Skills requirement can be met through:
· Achieving MPG 3, according to our current placement practices.
· Completion of MAT 105 with a minimum grade of C-.
· Completion of the Minnesota Transfer Curriculum or other Auggie Plan Transfer Agreements (new)
· Other evidence of algebra skills (e.g. successful completion of previous college coursework that uses intensive algebraic skills) (new)[footnoteRef:22] [22:  The Mathematics Placement Coordinator will work with the Director of General Education to define parameters in how this pathway can be met.
] 




	Institutional Learning Outcome Addressed: 
As Responsible Leaders, students are learning to …
· employ the fundamental principles of quantitative literacy to arrive at thoughtful judgments (Quantitative Literacy)



[bookmark: _26in1rg]Implementation:  
 
All matriculating students will have an initial mathematics placement level assigned to them based on incoming academic work according to current placement practices.  Students may elect to take the mathematics placement test if they believe they have a higher placement level according to current policies.
 
Students are encouraged to consult with Academic Advising upon matriculation. Students may need additional developmental mathematics courses depending on their planned course of study and their current mathematics placement level.

The General Education coordinator will work with the Mathematics Placement Coordinator to assess current placement practices and determine if additional placement pathways are needed.

Historically the annual number of Developmental Mathematics sections taught fluctuates with enrollment and the academic profile of the incoming class.  The Mathematics, Statistics, and Computer Science department annually teaches about 10-11 sections of MAT 103 and MAT 105 combined.  In 2018-19, no more than 40 students were enrolled across two sections of Pre-algebra (MAT 103).  If this proposal is adopted, we anticipate the need for approximately the same number of MAT 103 and 105 sections.

[bookmark: _lnxbz9]5.2 Writing and Critical Reading Skills:  ENL 100 & 150 

	Proposal: 
· Students will complete up to two four-credit courses -- ENL 100: College Writing and ENL 150: Critical Reading and Writing.  The equivalent of both courses must be met through transfer courses, testing, successful completion of the courses, or some combination thereof.
· ENL 100: College Writing focuses on the writing process and practicing basic writing skills that students need at the university and beyond.
· ENL 150: Critical Reading and Writing focuses on the connections between challenging reading and good writing. It introduces critical analysis of creative and nonfiction texts, writing with and on source materials, and other reading and writing practices essential to critical thinkers and informed citizens.
· Incoming students with fewer than 32 credits [and no transfer equivalents] must enroll in either ENL 100: College Writing or ENL 150: Critical Reading and Writing before the student earns 32 credits.  
· Incoming students with more than 32 credits will be evaluated based on existing transfer agreements. 
· Students with no transfer equivalents will be placed in ENL 100: College Writing:
· Unless they successfully complete a voluntary writing placement exam (on the initiative of the student) for enrollment in ENL 150
· If they receive a grade of D+ or lower in ENL 150 or its transfer equivalent.  
· If there are no transfer equivalents, ENL  150: Critical Reading and Writing must be successfully completed before a student reaches 64 credits.
· Though the English Dept is looking at alternative models, ENL 100 and 150 will be repeated until they are successfully completed.



	Institutional Learning Outcome Addressed: 
As Critical Thinkers, students are learning to …
· use appropriate methods to gather and analyze evidence, identify underlying assumptions, and evaluate competing claims (Critical Thinking / Information Literacy)
· construct coherent, polished and persuasive arguments, narratives and explications in written, oral and other formats (Writing / Oral Communication)




[bookmark: _35nkun2]5.2.1 Implementation
Historically we teach about 200 students in ENL 101 and ENL 111 each year. Approximately 20-30 DAY graduates take ENL 101: Developmental Writing (Figure 5.2.1 in the Supplementary Information). About half of each graduating class takes one of the different offerings of Effective Writing, with the remainder fulfilling the writing requirement through transfer (Figure 5.2.2).  These numbers (as with Developmental Mathematics courses) can fluctuate with the academic profile of the incoming class. This proposed change will not increase enrollments in ENL courses, but rather will provide more effective design and instruction for student success.

The proposed structure will encourage a growth mindset in developing writing skills.  Nationally there is a growing recognition of the need for Critical Reading skills taught at the same time as Writing skills (NCTE).  Measures of incoming student performance on standardized tests also support this need: nearly 40% of our students fall into the bottom two quintiles of ACT Reading Scores (Figure 5.2.3).

The emphasis on “deep reading” is integral to good writing.  As Patrick Sullivan notes in his recent article, “‘Deep Reading’ as a Threshold Concept in Composition Studies,” the current literature on composition emphasizes “deep reading” as an “analogue for thinking” and an essential component of “deep learning” as opposed to “surface learning.”  In this way, Critical Reading and Writing should help students develop an approach to learning that reflects the best of humanist liberal arts traditions while developing skills in reading, writing, and thinking that will help them navigate and cope with the complexities of the 21st century. 

[bookmark: _44sinio]5.3 Writing-Across-the-Curriculum[footnoteRef:23] [23:  Developed and approved by the Writing-Across-the-Curriculum summer collaborative, which included Sarah Groeneveld, Jennifer Forsthoefel, and Rachel Lloyd.] 


Proposal: 
Writing skills will be introduced in ENL 100 and 150, developed in AUG 201/ RLN 100, and practiced in a mid-level major-based W-course. Writing-intensive courses (both General Education and major courses) will carry W tags. Faculty teaching “W” courses will complete a WAC Certificate. The University will regularly assess students’ writing skills, faculty teaching, and the program as a whole. 

[bookmark: _q9srx3p98bwi]5.3.1 Rationale  
Curriculum revision offers an opportune time to strengthen how we teach writing across the curriculum.  Since the last overhaul in 2002, writing has been embedded in every major, with each department deciding on how best to teach the skill.  Continuing with that discipline-based approach, this proposal aims to make those writing-intensive courses more visible by tagging them with a “W”.  Each “W” course will share common learning objectives around writing. We also propose a more developmental approach.  Students will be introduced to college-level writing in ENL 100 and ENL 150, will develop those skills in AUG 201 / RLN 100, and practice them in a W-tagged course (that can be major-based.)  This move will better align us with the developmental model embedded in Writing Across the Curriculum (WAC), an educational movement that encourages using writing to improve undergraduate learning across disciplines and recognizes that writing is both a valuable method of learning and assessment.  

5.3.2 Implementation
· The WAC working group will review courses that utilize writing-to-learn strategies for the “W” designation.  
· Majors will identify -- and tag -- major-based courses that provides sustained development of students’ skills at writing and communication in disciplinary and professional contexts.  
· Faculty who teach “W” courses will first complete a WAC Certificate (a series of workshops around writing pedagogy and assessment) and both students and faculty will participate in regular assessment.  
· The Director of Writing Across the Curriculum will lead the faculty development process.  
· A small working group (already formed, see note above) knowledgeable in WAC principles will form a committee of the AAC to decide what qualifies as a “W” course and engage in regular assessment of student writing in those courses. More resources can be found on Augsburg’s Writing Across the Curriculum web pages. 

[bookmark: _2jxsxqh]5.4 Information Literacy

Proposal: 
All “W” courses will include instruction in Information Literacy. 

[bookmark: _z337ya]
	Institutional Learning Outcome Addressed: 
As Critical Thinkers, students are learning to …
· use appropriate methods to gather and analyze evidence, identify underlying assumptions, and evaluate competing claims (Critical Thinking / Information Literacy)



[bookmark: _k2homsrgylh3]5.4.1 Rationale  
Information literacy has become one of the most crucial skills in our current context, not only for educational and professional success, but also for civic engagement and the health of our democracy.  Information Literacy focuses on the gathering, analyzing, and interpreting of evidence.  (For one definition, see the AAC&U’s VALUE rubric for Information Literacy, available on the General Education Moodle site.)  Augsburg’s curriculum should incorporate the best possible methods for teaching and learning information literacy, to ensure Augsburg is living out its mission to cultivate informed citizens, thoughtful stewards, critical thinkers, and responsible leaders.

5.4.2 Implementation

Lindell Library staff have already developed extensive resources and teaching tools to support Information Literacy.  They will be an invaluable resource in assisting faculty in developing this dimension of the curriculum and in spearheading a working group to further define best practices in teaching information literacy.

Courses tagged with “W” will incorporate regular assessment of both Writing and Information Literacy, using the AAC&U Value Rubrics.
[bookmark: _3j2qqm3]5.4.3 Bibliography
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[bookmark: _1y810tw]5.5 Critical Thinking

Proposal: 
Critical Thinking skills are embedded across the curriculum, but will be specially emphasized and assessed in AUG 101, AUG 301 and AUG 401.  Additionally, majors should identify the best major-based course / place in which to assess students’ critical thinking skills.  The University will regularly assess students’ critical thinking skills and offer regular seminars for faculty who teach courses that embed these skills.

	Institutional Learning Outcome Addressed: 
As Critical Thinkers, students are learning to …
· use appropriate methods to gather and analyze evidence, identify underlying assumptions, and evaluate competing claims (Critical Thinking / Information Literacy)



[bookmark: _4i7ojhp]5.5.1 Rationale
Curriculum revision offers an opportune time to strengthen how we teach Critical Thinking in general education courses.  In this framework, special emphasis is placed on Critical Thinking in AUG 101, AUG 301, and AUG 401. These courses will provide materials for regular institutional assessment of Critical Thinking. 
[bookmark: _8yl1becjd4q0]
[bookmark: _mqhtbbcts3r8]5.5.2 Implementation
[bookmark: _sbw846pm5e93]
[bookmark: _2xcytpi]Faculty teaching courses that embed Critical Thinking will need to complete a pro-seminar and identify course assignments that lend themselves to assessment. 
[bookmark: _4lgjsqc3hhnm]
[bookmark: _6xjvpc2zu4os]5.6 Inclusive Excellence
[bookmark: _19k7hucknjz0]
[bookmark: _wtd5pmyd0yvz]In their report issued in May 2019, the Diversity and Inclusion Task Force (DITF) advocated for a “Both/and Approach” to diversity and inclusion in the curriculum.  That is, the curriculum should require specific courses that develop students’ intercultural skills, at the same time all disciplines incorporate frames, models and outcomes that are equitable and culturally responsive. 
[bookmark: _gzsi2gjazs8b]
[bookmark: _zbi7ldi60nwp]If we agree that our core curriculum embodies our values / mission, it follows that our Signature Curriculum minimally, and preferably all General Education courses, demonstrate how we are working across disciplines to move towards equity / inclusion and intercultural competency. This work cannot be segmented into a handful of “cultural” or “ethnic studies” courses.  This work is not limited to a specific curricular area, program, or discipline.
[bookmark: _9ma6bo4hibui]
Some schools use the framework of “Inclusive Excellence” (IE),[footnoteRef:24] which incorporates the idea that inclusive processes define excellence. “Inclusive Excellence” moves away from a simplistic definition of diversity to a more inclusive, comprehensive, and omnipresent notion of inclusiveness that has the following features:[footnoteRef:25] [24:  https://www.aacu.org/resources/diversity-equity-and-inclusive-excellence]  [25:  Adapted from the University of Denver: https://www.du.edu/cme/resources/inclusive-excellence.html  ] 

· Inclusiveness and Excellence are interdependent, as opposed to the traditional perspective that separates the two concepts. To practice inclusiveness is excellence. 
· [bookmark: _1ed1oduhnt77]Shifts the responsibility for diversity and inclusiveness to everyone on campus (administrators, faculty, staff, students, and alumni) as opposed to one unit or department shouldering the responsibility for diversity. A unit or person can facilitate the process, but every individual assumes responsibility for change.
· [bookmark: _qyiu9gfcqm8o]Employs a broad and inclusive definition of diversity that includes disability, gender identity and expression, sexual orientation, age, religion, disability, race/ ethnicity, nationality, and other important social dimensions that are part of the campus community.
[bookmark: _8ja6i7vo0mvh]
[bookmark: _1ci93xb]6 Signature Curriculum
The Signature Curriculum is what makes an Augsburg education distinctive.  These courses offer opportunities at the beginning, middle, and end of a student’s Augsburg education to engage in learning, reflection, and integration across the liberal arts and professional studies.  Designed around the University’s mission-based learning outcomes, the proposed signature courses encompass our core goals for student learning.  Students in the AU program will complete a shortened version of the Signature Curriculum.  The sequence includes four courses:

· AUG 101/ XXX: Exploring Ourselves and Our World 
· AUG 201/ RLN 100:  Encountering Beliefs, Commitments, and Vocation  
· AUG 301 / XXX: Ethical Living:  Beliefs and Commitments in Public Life 
· AUG 401/ XXX: Designing the Future

[bookmark: _3whwml4]6.1 AUG 101/XXX:  Exploring Ourselves and Our World[footnoteRef:26] [26:  This section has been revised with substantial input from the Spring 2019 Diversity and Inclusion Task Force report.] 


	Proposal:  
· Students will take AUG 101: Exploring Ourselves and Our World in the semester they begin at Augsburg (AU and Transfer students with 24 credits or more are exempt from this requirement)  
· AUG 101 sections will 
· focus on “Big Questions” in different disciplinary and interdisciplinary contexts
· introduce students to college-level Critical Thinking 
· incorporate community based learning  
· practice inclusive excellence
· LAAP and major courses may fulfill AUG 101 if they demonstrate the design criteria and learning outcomes
· Sections of AUG 101 will have an additional hour of weekly class time (e.g. 4+1 credits)[footnoteRef:27] for well-designed experiences that deepen and enhance course material and follow best practices of experiential education. Course time will be contiguous, if possible and optimal for learning.  In some cases, AUG 101 may be offered as a 1 or 2 credit stand-alone course, as long as they meet the learning outcomes.  [27:  If offered for AUG 101, some lab classes will be 5+1, which they already are now when offered as AugSems.  Students can take up to 19 credits a semester without additional cost.] 

· AUG 101 will also incorporate speakers and experiences that support student success, as determined by the Director of First Year Programs 




	Institutional Learning Outcome Addressed:

As Critical Thinkers, students are learning to …
· use appropriate methods to gather and analyze evidence, identify underlying assumptions, and evaluate competing claims (Critical Thinking / Information Literacy)
As Informed Citizens, students are learning to …
· engage their communities and demonstrate a sense of agency to create change in ethical and informed ways (Civic Engagement)
· explain diverse positions and collaborate effectively across social, cultural and geographic differences in local and global contexts (Intercultural Competence / Teamwork)



[bookmark: _2bn6wsx]6.1.1 Rationale
First-year seminars are widely recognized as essential components of a successful transition to college or university.[footnoteRef:28] They are also a key moment in which to develop the intellectual skills necessary for college success. Continuing with previous practice, AUG 101 / XXX will continue to incorporate community-engaged learning, determined to be a “high impact” learning practice as defined by the AAC&U.  [28:  The literature on the first-year experience is vast.  For an introduction, see the National Resource Center for First-Year Experience and Students in Transition at the University of South Carolina. ] 


6.1.2 Implementation[footnoteRef:29] [29:  Two pilot groups of faculty (in Fall 2017 and Fall 2018) tested and refined the learning outcomes] 


· All courses offered under the AUG 101 prefix will:
· be intentionally designed, inquiry-based courses that focus on discovering one’s self and the big issues in our world
· include intentional activities to develop students’ ability to work with others who are different from themselves (inclusive excellence) 
· introduce students to college-level Critical Thinking

· In addition, the extra hour of time will allow AUG 101 sections to:
· provide a supportive learning environment and “just in time” information about resources in the students’ first semester
· make visible the “hidden curriculum”[footnoteRef:30] [30:  For a definition of this term, see The Glossary of Educational Reform.] 

· incorporate community based and experiential learning strategies (the amount TBD)
 	   	
Two cohorts of pilots in Fall 2017 and Fall 2018 resulted in wholehearted support for an integrated model for the first-year seminar, with clearly articulated learning goals and outcomes.  

As part of the implementation process, AUG 101 faculty will complete a seminar on best practices in teaching Diversity and Inclusion.  During the semester they are teaching AUG 101, faculty will participate in a “community of practice” with periodic conversations. 


[bookmark: _qsh70q]6.2 AUG 201 / RLN 100: Encountering Beliefs, Commitments, and Vocation
	 	
	Proposal:
· All students (traditional, transfer, and AU) will take AUG 201/RLN100 as a General Education Requirement.  
· Transfer credits will not replace this course.
· If students transfer in a religion course, it may count as a “Human Experience” LAAP, an AUG 202 course, or an elective, depending on course content.  



	Institutional Learning Outcome Addressed:  
As Thoughtful Stewards, students are learning to
· critically engage their own beliefs and articulate their gifts and goals for meaningful life and work in a pluralistic context (Vocation)



[bookmark: _3as4poj]6.2.1 Rationale
Augsburg University is guided by the “faith and values of the Lutheran church.”  For the first 150 years of Augsburg, the Evangelical Lutheran Church of America (and antecedents in the Norwegian Free Lutheran Church) has shaped our academic mission.

Of fundamental importance is the urban place making of Augsburg University and its relationship to our Lutheran traditions. We are uniquely of the city, of the Cedar-Riverside neighborhood, and as such contribute and benefit from a vibrant, ever-changing community with faith traditions very different from our Lutheran heritage. We are called to serve our neighbor, and therefore value this diversity of faith and non-faith traditions and their contributions to our University community.

We have also witnessed an increasingly diverse student body.  We are well on our way to a “vibrant and diverse learning community, intentionally reflective of a complex, interconnected world” (Augsburg 2019).  Our students--complex and diverse in their origins and commitments--come from many backgrounds and a variety of faith and non-faith traditions, with the number of students identifying from Lutheran traditions declining almost 7% annually. (Figure 6.2.1). In this mix of beliefs we ask that our students engage in meaningful conversations with each other, developing a unique sense of interconnectedness, community, and interfaith sensibilities. Religion matters both in public and private domains, and both as a field of critical inquiry and a deeply human search for meaning.

AUG 201 / RLN 100 will be a sophomore-level signature requirement.  

6.2.3 Implementation[footnoteRef:31] [31:  Proposed by the Religion Department and adopted by the GEDT, January 2019.] 


AUG 201 / RLN 100 will be taught by full-time Religion faculty. 

The Religion department will shape the content of this course, which will include the following elements:
· an introduction to vocation.[footnoteRef:32] [32:  Prof. Matt Maruggi (Religion) has developed a Vocation VALUE rubric for existing RLN 100 courses that will be useful for assessment.] 

· an overview of Judaism and Islam OR an overview of Buddhism and Hinduism
· an introduction to Christianity
· an exploration of the faith and values of the Lutheran church that ground the mission of Augsburg University
· an introduction to interfaith competency

The course would also be tagged as “W” and incorporate “writing to learn” activities via 2-3 common assignments across courses. 

The course will also include assignments that would contribute to each student’s vocation portfolio, when it is approved and implemented.  

[bookmark: 2p2csry][bookmark: _147n2zr]6.3 AUG 301/XXX:  Thinking Ethically:  Beliefs and Commitments in Public Life[footnoteRef:33] [33:  Proposed by the Religion Department and adopted by the GEDT, January 2019.] 

	Proposal:
· Students will explore ethical issues and approaches in AUG 301 / XXX 
· In addition to designated RLN courses, courses in other areas that meet the criteria and learning outcomes may fulfill this requirement
· May be fulfilled through transfer courses
· AU programs may embed this requirement across multiple courses the major curriculum, so long as an assessment strategy is in place 



	Institutional Learning Outcome Addressed:

As Informed Citizens, students are learning to …
· engage their communities and demonstrate a sense of agency to create change in ethical and informed ways (Ethical Reasoning)




6.3.1 Rationale  
Every society draws distinctions between good and evil, right and wrong, noble and ignoble. Courses in this category focus on ethical questions and moral deliberations in a variety of  religious, historical, cultural, or disciplinary contexts. The aim of these courses is to help students explore and understand different value systems, to think about the possibility of commonalities across historical and cultural boundaries, and to introduce ways of making reasoned moral judgments.

6.3.2 Implementation

AUG 301 could be taught by Religion faculty or by faculty from departments across the University who have expertise –in their own disciplines—in the area of ethics and vocation. The domain might include some current Religion courses (adjusted to fit the new curriculum) such as:
· Self, Sex, and Sin, RLN 230
· Ethics and World Religions, RLN 374
· Responsible Leadership in an Interfaith World, RLN 205
· Faith, Vocation, and Social Change in Central America, RLN 480
· Bonhoeffer and Ethics, RLN 205

In addition, AUG 301 could be fulfilled through major-based courses that demonstrate the learning outcomes.  Such possibilities include:  
· Genomes, Genetics, and Society, BIO 485
· Business Ethics 
· Practices and Ethics in Health Care

The following are proposed learning outcomes:

Students will be able to
· describe and appreciate how different religious and nonreligious worldviews lead to varied ethical judgments on personal and social issues
· understand and articulate how their own identity and experiences impacts their moral decisions
· demonstrate the process of reasoned ethical judgment 
· more deeply understand the concept of vocation and how individuals live out their vocations in public life.
· articulate the significant ethical issues within a particular field (business, health care, etc.)

The course could also include assignments that would contribute to each student’s vocation portfolio, if it is adopted. 

AUG 301 is a course that could be transferred from another institution if it meets the Minnesota Transfer Curriculum (MnTC) Goal Area 9: Ethics and Civic Responsibility. 

[bookmark: _3ntjc31kkzk0]6.4 AUG 401/XXX: Designing the Future  

	[bookmark: _3o7alnk]Proposal: 
· [bookmark: _23ckvvd]Every student will complete AUG 401/XXX after they have completed 64 credits, but preferably in their senior year  
· These seminars will be intentionally designed, major-based or interdisciplinary courses
· Designed around “Big Conversations,” AUG 401 will 
· tackle a significant problem or project 
· incorporate career and vocational discernment
· integrate experiential learning  
· These seminars are the cornerstone of the university’s commitment to problem-based and integrative learning, a key to 21st century career preparation
· AUG 401 may be viewed as the evolution of the current Keystone



	Institutional Learning Outcomes Addressed: 
· As Informed Citizens, students are learning to engage their communities and demonstrate a sense of agency to create change in ethical and informed ways (Civic Engagement / Ethical Reasoning)
· As Thoughtful Stewards, students are learning to critically engage their own beliefs and articulate their gifts and goals for meaningful life and work in a pluralistic context (Vocation / Religious Literacy)
· As Responsible Leaders, students are learning to articulate and solve problems in creative, analytical, and integrative ways (Problem Solving / Integrative Learning)



[bookmark: _ihv636]6.4.1 Rationale
This revamped requirement would put us on the leading edge of academia.  There is remarkable consensus in higher education that a college degree should not only develop students’ cognitive functions (skills and knowledge), but also their ability to work collaboratively, think across disciplines, and solve complex problems. Jason Baehr, a professor of philosophy at Loyola Marymount University, argues that higher education should develop nine core virtues:  curiosity, intellectual humility, intellectual autonomy, attentiveness, intellectual carefulness, intellectual thoroughness, open-mindedness, intellectual courage, and intellectual tenacity.[footnoteRef:34]    [34:  According to Baehr, those nine intellectual virtues are different from moral or ethical ones. Whereas moral virtues describe a good neighbor, and ethical virtues characterize a good citizen, intellectual virtues are the traits of a good thinker or learner.] 

With this proposal, we are taking a step forward toward realizing these virtues in the core curriculum.  The Design Team sees this course as the next step in Augsburg’s historic commitment to experiential and engaged learning.  
AUG 401 would be designed to foster integrative learning.  According to the AAC&U, integrative learning:
· Develops the whole student for personal growth, economic productivity, and responsible citizenship
· Prepares students to tackle complex and unscripted problems – to apply evidence-based reasoning, judgment and ethical responsibility to questions where the answer is not known and the consequences matter
· Intentionally and coherently connects student experiences in the curriculum, between the curriculum and co-curriculum, and with larger communities
· Allows students to demonstrate to themselves and to others the gains made through their educational experience
· Provides value for both the individual and society
· Promotes adaptability, creativity, and new perspectives so that students can apply their knowledge and skills to new situations
· Is powerful for all students across institutions and modes of education
The Association of American Colleges and Universities (AAC&U) has been calling for an increase in the level of intentionality in the curriculum, with “guided pathways” and “scaffolds” that support student learning and development.  Students tend to move through the curriculum in wiggly and winding pathways – and such wandering can be highly beneficial – but students also benefit from high-impact experiences at crucial moments in their education.  
AUG 401 will be an intentionally-designed integrative experience that will help students focus on a significant project or problem, one that resembles a project they would tackle in the “real world.”  Whether a student majors in the liberal arts or professional studies, an integrative and applied experience is a high-impact way to prepare them for future challenges.  When carefully designed, such a course provides opportunities for creativity, problem-solving, and collaboration with students from other majors, and it results in a “resume-able” project.
[image: ]
	The AAC&U’s visualization of the curricular progression toward a culminating experience


[bookmark: _5sn1cq7s3tsm]6.4.2 Course Design

Each AUG 401: Designing the Future seminar will be thematically organized around a central issue, problem, or project with current contemporary relevance, preferably one that transcends disciplinary boundaries.  The issue address could engage historical, aesthetic, cultural, scientific, religious, professional, and/or quantitative dimensions.  

[bookmark: _1hmsyys]A desired outcome for these courses is to prepare students to think and act across the boundaries of ideas, values, and disciplinary perspectives.   Ideally, these seminars will help students take their disciplinary knowledge and skills and apply them in multi- and interdisciplinary contexts. 
Designing the Future Seminars will:
· Engage students in significant projects and/or problems 
· Include learning activities that develop capacity for self-reflection and vocational development, and provide opportunities for students to identify personal strengths
· Integrate the best practices of experiential education
· Provide opportunities for students to work collaboratively 
· Produce a major project, exhibit, production, experiment, or something else of substance

Ideally, AUG 401 sections will include “high impact” practices:
· Engagement with external partners to incorporate the best practices of experiential education[footnoteRef:35]  [35:  Best practices have been recently outlined by a report from the Sabo Center titled “Experiential Education 2019.”  The essential elements of experiential education are an authentic context, quality reflection, and student participation as active agents and co-creators.] 

· Attention to leadership development (i.e. creating a sense of agency and independence), self-reflection, and vocational discernment 
· Deliberate strategies to facilitate inclusive excellence 
· Hands-on projects, preferably with some “showpiece” at the end that allows students to demonstrate their knowledge, creativity, and skills 

Ideally, students will take the course after they have completed most of their other core requirements and a substantial portion of their major (most likely in their fourth year, if they are on a typical four-year path.)  

[bookmark: _41mghml]The optimal structure would be team-taught courses to maximize student learning and conversation.[footnoteRef:36] Budget for team teaching will be determined by the Deans and Provost.   [36:  See the review Is Team Teaching Effective prepared by Matt Beckman.] 


6.4.3  Implementation

AUG 401 is the evolutionary descendent of the Keystone.  Many departments and programs may wish to update their current Keystones to fit the new model.  

Staffing should be consistent with the current Keystone. Figure 6.4.1a indicates that the number of aggregate number of Keystone sections is around 35 each year, with consistently 15 sections in the Fall and 20 in the Spring semester.  The enrollment across sections understandably varies (Figure 6.4.1b), but the median enrollment tends to be around 15 students per section. In terms of actual seat count, more students enroll in Keystone courses in the Spring Semester (Figure 6.4.2), with about 450 students enrolled in a Keystone course each academic year.

The GEDT recommends that a handful of faculty be selected to pilot the requirement in 2020-21.
[bookmark: _2grqrue]
[bookmark: _vx1227]6.4.5 Bibliography
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[bookmark: _3fwokq0]7 Liberal Arts Areas and Perspectives
[bookmark: _1v1yuxt]7.1 Overview
	Proposal:
· Students will complete the following Liberal Arts Areas and Perspectives (LAAPs):
· Global Engagement (two courses) 
· Communication and Expression (one course) 
· Quantitative Science (one course) 
· The Natural World (one course plus lab) 
· The Human Experience (one course)
· Social Analysis (one course) 
· Arts (one course) 
· Sustainability (S) – one course with an “S” component 
· Personal Wellness (2 credits) – Advanced transfers and students enrolled in the AU program will be exempt from this requirement.
· Courses can be counted for only one domain (except for Sustainability)
· No more than two courses with the same prefix (e.g. PSY or ENL) may be used to fulfill these requirements 




Comparisons between existing LAF courses to the proposed LAAPs can be found in the linked spreadsheet. 
[bookmark: _4f1mdlm]7.1.1 Rationale 
A vibrant liberal arts education is the cornerstone of an Augsburg degree and continues to be relevant to skills needed in the 21st century to thrive at making a living and making a life.  This proposal maintains a commitment to a strong base in the liberal arts.  The design recognizes the importance of disciplinary ways of knowing, at the same time it creates flexibility for a future in which disciplinary boundaries are less distinct.

The design of the LAAPs is also influenced by the economic imperative that we be transfer-friendly.  Since the last General Education revision, the University has experienced an increase in transfers, who now number about 200 new students annually. Some of the growth in transfer students is the result of strategic partnerships such as the Auggie Plan, but it also reflects state and national trends in which students are seeking low-cost options in higher education.  One primary goal in curriculum reform, therefore, is to develop clearer linkages between our General Education and the Minnesota Transfer Curriculum, a 40-credit model that emphasizes traditional liberal arts disciplines alongside skills, perspectives, and themes. 

For  these reasons, the LAAP curriculum reflects a similar hybrid (i.e. outcomes based) approach, emphasizing a range of epistemological approaches to knowledge.

For background on various models for general education, please consult Models for General Education.  
[bookmark: _2u6wntf]
[bookmark: _19c6y18]7.1.2 Potential Impact

To gauge the possible impact of these changes, we studied current enrollment patterns in LAF courses.  

While the number of DAY students needing all 8 LAF courses is constant (125-150 graduates each year), there is a slow increase in the number of DAY students needing zero LAF courses in terms of actual number (approximately 50 students, Figure 7.1.1).  A majority of our graduates across our programs (DAY, AU, ROCH) have at least 1 or more LAF courses completed in transfer.[footnoteRef:37]  By a rough estimate, about 25% of our graduating students complete between 2-4 LAF courses at Augsburg.  Currently a little under half of our graduates need 2 courses in each LAF domain (Figure 7.1.2).[footnoteRef:38]  Half or more of our graduates transfer in the equivalent of one LAF course in each domain. Enrollment in LAF courses has stabilized (or in some cases increased) across each of the broad LAF domains (Figure 7.1.3) to 1000 students in each LAF domain[footnoteRef:39].    [37:  This considers courses taken at Augsburg, subtracting away any transfer courses, waivers, or otherwise.]  [38:  We recognize that Figures 2-3 and 4-5 measure different quantities - the groupings of students in each of the LAF domains in Figures 4-5 are different.]  [39:  For this number we added the enrollment in the two NSM courses (lab + other)] 


While the proposed changes might impact enrollments in some courses, the impact will be minimized by the discontinuation of the BS Waiver (aka Bachelor of Science core curriculum modification.)  The following table shows patterns among each graduating class in utilizing the BS waiver:

	Graduation Year
	Total Combined Graduates
	Total Waivers
	Language Waiver Only
	Number of students with one waiver
	LAF waiver with language placement[footnoteRef:40] [40:  This considers students who have one or two semesters of language completed, either via placement or exam.] 


	2014
	600
	90
	42
	40
	9

	2015
	645
	133
	78
	42
	8

	2016
	567
	127
	67
	40
	11

	2017
	649
	157
	86
	62
	15

	2018
	539
	136
	70
	42
	16

	2019
	544
	121
	65
	42
	3




Core curriculum modifications account for about 20-25% of each year’s graduating class, split equally between half of each type of waiver (LAF or Modern Languages reduction).  Of those who take the waiver, approximately 30% only waive one course (or 10% of the graduating class).  Similarly, 10% of all of the waivers are students with language placement.

Eliminating the Bachelor of Science core curriculum modification might increase the number of courses some B.S. students will need to take.  However, with careful planning, a B.S. student can still complete the general education requirements in fewer than 50 credits, especially when LAAPs are applied to the major and AUG 101 fulfills a LAAP.  This proposal represents a net reduction in required credits, even for students completing B.S. degrees.

Based on historical enrollment patterns, with this change, we estimate the following impacts:
· 25% of graduates will need to complete all the LAAPs at Augsburg
· 50% of graduates will need to take some LAAPs at Augsburg
· 25% of students will take almost no LAAPs at Augsburg
· 20-25% of all graduates who previously received a B.S. waiver will enroll in language or culture courses
[bookmark: _3tbugp1]7.1.3 Implementation

General guidelines for implementation include:  

Lower and upper division:  Because the LAAPs are no longer conceived as “foundation” courses, students will be free to take whatever courses in each domain they choose, as long as they have the prerequisites.  The goal is for students to follow their curiosity and seek intellectual breadth.

Transfer equivalents: Direct transfer-equivalent courses will remain.  If a student has previously completed the Minnesota Transfer Curriculum, or earned an A.A., B.A. or B.S., they are exempt from the LAAP courses.

Current LAFs:  Existing courses that currently meet an LAF will transfer to the new domain if they meet the learning outcomes.  New courses or ones that are moving to another domain will require AAC review (see the LAF versus LAAP spreadsheet).  

Specific parameters and learning outcomes for each domain:  Each course that fulfills a particular LAAP will meet the learning outcomes for that domain and include a syllabus statement (see General Education Moodle site for examples.)  New syllabi statements will need to be approved. 

Thematic pathways:  A number of faculty have expressed interest in building connections among the LAAPs through thematic pathways (e.g. Food Studies, Sustainability, Social Justice, etc.)  The Design Team applauds this idea and encourages the development of those thematic pathways during the implementation phase.

[bookmark: _dqjmsd29yv8g]7.2 Global Engagement

	Proposal:
To achieve the Global Engagement outcome, students will complete one of the following pathways:

1. Language Study: 
a. Completion of two semesters of language study in the same language. For students with previous language experience, they would continue in the most appropriate course, determined by a placement exam.  Students may also complete this pathway through language-learning in CGEE approved programs and courses. 
2. Semester-long Study Abroad:  
a. An approved semester-long program offered through one of the CGEE campuses in Mexico, Central America, or Southern Africa, or through CGEE approved programs from its institutional partners
3. Alternative Options: 
a. Completion of two of the following:  approved short-term study abroad or study-away; immersion or community-based learning courses; courses designed to build intercultural knowledge and skills 



	Institutional Learning Outcomes Addressed: 
As Informed Citizens, students are learning to …
· explain diverse positions and collaborate effectively across social, cultural and geographic differences in local and global contexts 



[bookmark: _28h4qwu]7.2.1 Rationale

As engaged citizens, Augsburg graduates will benefit from intercultural competence and global awareness.  

Language study should be a priority.  The most obvious benefit of learning another language is the ability to communicate with speakers of the language and to read texts written in it. The ability to communicate in another language is an extremely practical skill that is highly valued by today's globally focused employers, across all disciplines.  Studying another language is also a deeply humbling experience that challenges the learner's worldview and builds sensitivity to the culture of the target language. The American Council on the Teaching of Foreign Languages (ACTFL) has compiled a list of the numerous positive correlations of studying another language as determined by peer-reviewed research that span academic, cognitive, and cultural domains. 
						
However, language study is not the only way to achieve intercultural and global awareness. By widening the possible ways of completing this requirement, we provide flexibility for students at the same time we build on Augsburg’s curricular strengths (CGEE, interdisciplinary programs, social sciences.)  

The benefits of semester-long study in a foreign context are well-documented[footnoteRef:41] and go well beyond the learning of cultural content.  Long identified as one of the most “high-impact” learning experiences, study abroad can challenge a student intellectually, culturally, and personally.  For  decades Augsburg has been a leader in international education through its Center for Global Education and Experience (CGEE).  [41:  Cisneros-Donahue, Teresa, Kathleen A. Krentler, Bruce Reinig, and Karey Sabol. 2012. “Assessing the Academic Benefit of Study Abroad.” Journal of Education and Learning 1 (2). https://doi.org/10.5539/jel.v1n2p169.
] 


Completion of any of these three pathways will provide students with a foundation for future experiences in global and intercultural contexts. 

This proposal brings us into closer alignment with comparable institutions, particularly our competitors in Adult Education (Table 7.2.1)

7.2.2  Implementation 

The Diversity and Inclusion Task Force (DITF) completed an illuminating report that informed the current outlines of this proposed domain.[footnoteRef:42] [42:  Members of the DITF included Jill Dawe (Music), Ankita Deka (Social Work), Terrance  Kwame-Ross (Education), M. Elise Marubbio (American Indian Studies), Joanne Reeck (Equity and Inclusion Initiatives / Student Affairs), Nancy Rodenborg (Social Work), James Trelstad-Porter (International Students), Joseph Towle (Languages and Cross-Cultural Studies), Leah Spinosa de Vega (CGEE), and Hli Vang (Pan-Asian Student Services)] 


This proposed revision will require the development of an assessment rubric to be used regularly in each class that fulfills the Global Engagement pathway.  Most likely, this will involve the merging and/or adaptation of outcomes from two different AAC&U rubrics -- Global Learning, which prioritizes knowledge of other cultures, and Intercultural Knowledge and Competence, which emphasizes skills.

The Language pathway may be met through transfer equivalent courses or by passing American Council on the Teaching of Foreign Languages (ACTFL) Approved Tests and Equivalencies.

Specific Outcomes of this Requirement:			
Global engagement courses will provide opportunities to learn about diverse local, national, and international communities, cultures and forms of knowledge through language study, study abroad, study away in the USA, and/or coursework with a focus on cultural understanding and/or intercultural competence.

[bookmark: _pg9acr8c5mbm]7.3 Communication & Expression[footnoteRef:43] [43:  This section reflects the input of the Summer 2019 working group that included Kristen Chamberlain, Lyz Wendland, Beliza Torres, Jenna McNallie, and Merilee Klemp.] 


Proposal:
Students will take at least one course in Communication & Expression. 
  


	Institutional Learning Outcome Addressed: 
As Critical Thinkers, students are learning to …
· construct coherent, polished and persuasive arguments, narratives and explications in written, oral and other formats 



[bookmark: _aowvc9xxcajg]7.3.1. Rationale
This description and associated definitions were created to distinguish this LAAP from other similar LAAPs (e.g. arts) and embedded skills (e.g., writing). It’s important that these categories be mutually exclusive. This category will focus on the development and practice of the skills necessary to create effective communication and expression--specifically, the communication and expression needed to be responsible leaders in future career and professional settings. These courses will include:
· Instruction in professional communication and expression 
· Peer feedback -- fully integrated into these courses, which will mean that time is devoted in class to teaching students how to effectively engage in critique with their peers. 
· Delivery to authentic audiences beyond the self and the instructor. For example, a term paper demonstrating learning to a faculty member at the end of a course would not constitute communication and expression, whereas a public presentation intended to address a broader audience would.
[bookmark: _rdfbbn3gtblf]7.3.2 Description
The courses in the Communication and Expression LAAP focus on the development of skills used in the creation and critique of messages used in professional contexts as the primary student learning outcome. To encourage both the ability to develop and critique, courses will integrate peer feedback as a significant component of the course. Students will also demonstrate the ability to consider and appropriately adapt their messages and/or expressions to various audiences.
[bookmark: _5ardecdphpja]Communication & Expression Learning Outcomes/Goals
In order to develop skills in communication and/or expression, students will:
1. Create messages and/or expression in appropriate formats over the course of the semester
2. Critique the messages and/or expression others including non-peers, professionals, or guest speakers/artists
3. Adapt their messages and/or expressions to appropriate audiences
4. Practice effective peer evaluation skills over the course of the semester
[bookmark: _wlf5q9sykryb]Definitions
· Communication - how people use messages to generate meanings within and across various contexts (National Communication Association)
· Expression - 
· Encyclopedia Britannica: “the outer manifestation of an inner state” 
· The Free Dictionary: “The act of expressing, conveying, or representing in words, art, music, or movement; a manifestation”
· Skills - the practical applications of knowledge
· Messages - messages include written, oral, visual, and performative communication and/or expression
· Professional contexts - situations that students would encounter outside the classroom environment
· Formats - Formats can include oral, written, visual, and performance formats
· Effective - achieves set goals in appropriate and ethical ways
· Peer evaluation - specific and targeted critique of peer work that addresses both effective and ineffective aspects of that work
[bookmark: _kfo8g6pghtf3]7.3.3 Implementation
[bookmark: _z9v7p1qooggi]Guidelines for courses to be included in Com&Ex LAAP:
Faculty who want their courses to be considered for inclusion in the COM&EX LAAP should submit a course syllabus and respond to the following questions:

1. What formats will students be using to create communication or expression in this course?
2. What assignments or activities require students to consider or adapt to an audience?
3. How is constructive peer evaluation integrated into the course?
4. How do the assignments in the course develop professional skills?
5. What opportunities will be provided to students to critique messages or expression BEYOND peer evaluation?
6. How do you plan to provide formative and summative feedback to students as they develop their skills?
[bookmark: _7dblusq252mq]Assessment
Assessment of Communication and Expression should be conducted on a four-year assessment cycle. It could include a combination of the following methodologies:
1. Assessment of syllabi of current courses being offered in the LAAP. They could be analyzed for number and type of assignments, centrality of message/expression creation in learning outcomes, and integration of peer critique.
2. Faculty self-reporting on how communication and/or expression is being integrated in the course.
3. Student self-reflections about their skill development.
4. Artifact assessment of forms of communication and expression using rubrics that specifically address the skills being developed by the course.
5. Utilizing appropriate items from the National Survey of Student Engagement.

[bookmark: _37m2jsg]7.4 Quantitative Science

Proposal:
Students will take at least one course in Quantitative Science 
  

	Institutional Learning Outcome Addressed: 
As Responsible Leaders, students are learning to …
· employ the fundamental principles of quantitative literacy to arrive at thoughtful judgments (Quantitative Literacy)



7.4.1 Rationale
Courses in this category will give students some understanding of basic mathematical and/or statistical methods and their applications; provide them with an ability to understand and appreciate quantitative issues that have become part of everyday life; and instill in them a lasting interest in quantitative methods and their applications. 

7.4.2 Description
Quantitative reasoning is a process in which complex problems are described mathematically and solved within a structured mathematical framework. Courses in this area involve the manipulation and interpretation of numerical and categorical information and the quantification of inferences drawn from that information. Appropriate courses include those that address theoretical and empirical problems in the natural, social, computer, and mathematical sciences.
7.4.3 Implementation
A group of faculty met several times in Summer 2019 to discuss the parameters of a Quantitative Science domain.  This group will need to finalize the criteria used to determine which courses fulfill this domain, guidelines for faculty teaching courses in this domain, and the assessment protocols.  Generally, courses in the Department of Mathematics and Computer Science, statistics courses in the social sciences, and quantitative courses in the natural sciences, could fulfill this requirement.  The syllabi statements adopted as part of the current curriculum may provide some guidance.

[bookmark: _4dmozit8huwa]7.5 The Natural World

 Proposal:
 Students will take at least one course in the Natural Sciences, with a lab emphasizing data analysis[footnoteRef:44]  [44:  Several Natural Science faculty submitted an alternative proposal, which the GEDT appreciated but has chosen not to endorse.  We include it here for your consideration.] 



7.5.1 Rationale
Courses in this area are designed to foster an understanding of scientific concepts and to develop the student's ability to use experimentation and measurement in exploring and testing ideas.

7.5.2 Description
Courses in this area aim to instill a lasting interest in science; to impart some understanding of the value of scientific thinking and its relation to societal issues; and to foster an appreciation of experimentation and measurement.  The laboratory component is essential to an understanding of how scientific concepts are tested. 

7.5.3 Implementation
Courses that currently meet the Lab Sciences requirement will transfer to this domain in the new curriculum. A group of faculty met in Summer 2019 to discuss this domain.  They will need to finalize the criteria used to determine which (new) courses fulfill this domain, guidelines for faculty teaching courses in this domain, and the assessment protocols.  Generally, courses in Biology, Chemistry, Physics, and other related subjects could fulfill this requirement.  The syllabi statements adopted as part of the current curriculum may provide some guidance.  Section 7.3 Communication & Expression also provides a model of the needed information.  
[bookmark: _e2dm87fxld7c]7.6 Human Experience

 Proposal:
 Students will take at least one course in the humanities.
  

7.6.1 Rationale
Through exploration of the humanities we learn how to think creatively and critically, to reason, and to ask questions. Humanistic subjects have been at the heart of a liberal arts education since the ancient Greeks first used  them to educate their citizens.  Through the humanities, we learn how to understand and appreciate literature, about the values of different cultures, and how history is made. The humanities explore the great accomplishments of the past, help us understand the world we live in, and provide tools to imagine the future.
7.6.2 Implementation
Courses that currently meet the Humanities requirement will transfer to this domain in the new curriculum. A group of faculty will need to finalize the criteria used to determine which (new) courses fulfill this domain, guidelines for faculty teaching courses in this domain, and the assessment protocols.  Generally, courses in History, Philosophy, Religion, English, literature taught in another language, interdisciplinary programs like AIS and GSWS, and other related subjects could fulfill this requirement.  The syllabi statements adopted as part of the current curriculum may provide a starting point for discussion.  
[bookmark: _y9x6l36hwcfc]7.7 Social Analysis

 Proposal:
 Students will take at least one course in the social sciences
  

7.7.1 Rationale
The requirement in social analysis is designed to familiarize students with different approaches to the study of the individual and social life and to introduce them to modes of thinking about social institutions and cultural norms and their interconnectedness with forms of human behavior. 
7.7.2 Description
Courses in this area examine how individuals interact with, and are shaped by, social groups and institutions; how and why particular forms of social organization and social relations emerge within a group or culture; the origins, characteristics, and consequences of social conflict and change; and the scientific study of the mind, brain, and behavior.  Courses in this area introduce students to some of the central concepts and methods of the social sciences.
7.7.3 Implementation 
Courses that currently meet the Social Science requirement will transfer to this domain in the new curriculum. A group of faculty will need to finalize the criteria used to determine which (new) courses fulfill this domain, guidelines for faculty teaching courses in this domain, and the assessment protocols.  Generally, courses in Economics, Political Science, Psychology, Sociology, interdisciplinary programs, and other related subjects could fulfill this requirement.  The syllabi statements adopted as part of the current curriculum may provide a starting point for discussion.  
[bookmark: _nwe9b6p788sc]7.8 The Arts

 Proposal:
 Students will take at least one course in the arts
  

7.8.1 Rationale
The Arts develop one’s ability to express, imagine, interact with, analyse or reinterpret the human experience across cultures.  The creative arts are by nature integrated learning, and their emphasis on practical technique, embodied knowledge, imagination, creativity, innovation, design, observation and listening build critical skills that can be applied across sectors and disciplines.

7.8.2 Description
Courses in this area emphasize a variety of critical and analytic approaches to artistic expression, as well as those that engage students in the creative practice of "making" art. These courses develop students’ skills of reading, observing, and hearing; they may emphasize the interplay between technical discipline and creative imagination in the production of works of art.

7.8.2 Implementation
Courses that currently meet the Fine Arts requirement will transfer to this domain in the new curriculum.  A group of faculty will need to finalize the criteria used to determine which (new) courses fulfill this domain, guidelines for faculty teaching courses in this domain, and the assessment protocols.  Generally, courses in Art and Design, Film, Music, Theater, interdisciplinary programs, and other related subjects could fulfill this requirement.  The syllabi statements adopted as part of the current curriculum may provide some guidance.  Section 7.3 Communication & Expression also provides a model.  
[bookmark: _1mrcu09]7.9 Personal Wellness

 Proposal:
 Students will take at least 2 credits of Wellness coursework.  Courses that fulfill the WEL   requirement should address multiple dimensions of “wellness.”  Advanced transfer and AU students will be exempt from the WEL requirement.[footnoteRef:45]   [45:  In Spring 2019, AAC approved the exemption of AU students from the Wellness requirements.  ] 



	Institutional Learning Outcome:  
As Thoughtful Stewards, students are learning to …
· identify the broad foundations for sustainable living and apply them in demonstrable ways (Health and Wellness / Sustainability)



[bookmark: _46r0co2]7.9.1 Rationale
"Augsburg College is dedicated to educating students intellectually, physically, and spiritually…. Fitness courses offer students opportunities to develop skills and habits of healthful living."  (Augsburg course catalog, pg. 60) 

Our current General Education curriculum emphasizes the role of physical wellness (WEL 100 -- Foundations of Wellness, and WEL 1xx -- Recreational Wellness) through courses that educate students on the components of fitness and proper nutrition.[footnoteRef:46]  This proposal broadens the definition of Wellness to include physical, emotional, and spiritual, and financial well-being.  [46:  See Review of Literature for Physical Activity and Wellness (by A. Ribiero)
] 


7.9.2 Description:  Our iSLOs invite a broader articulation of wellness beyond physical activity to include spiritual, mental, and emotional wellness. 

7.9.3 Implementation:  Courses that currently meet the WEL requirement will transfer to this domain in the new curriculum.  A group of faculty will need to finalize the criteria used to determine which (new) courses fulfill this domain, guidelines for faculty teaching courses in this domain, and the assessment protocols.  Generally, courses in Health and Physical Education fulfill this requirement, but courses from other domains could apply, if they meet the agreed-upon outcomes.  
[bookmark: _2lwamvv]8 Themes
[bookmark: _m9uorc9u4ocp]8.1 Sustainability[footnoteRef:47] [47:  This section has been prepared with substantial input from the Christina Erickson, Nancy Fischer, Allyson Green, Emily Schilling, Joe Underhill, and others associated with the Environmental Stewardship Committee, which produced the white paper,  Sustainability and Wellness: Linkages and Learning Outcomes for Teaching Sustainability Across the Curriculum.] 

Proposal:
Students will take at least one course that is tagged with an “S” for Sustainability; the course can be part of the major or general education curriculum.  


	Institutional Learning Outcome:  
As Thoughtful Stewards, students are learning to …
· identify the broad foundations for sustainable living and apply them in demonstrable ways (Health and Wellness / Sustainability)



8.1.1 Rationale
Augsburg can and must respond to the clear and irrefutable scientific evidence of climate change, large-scale extinction of species, water shortages, and environmental injustices that threaten the very foundation of the current ecological, economic, social, and political systems upon which we all depend.  

The scientific community has warned unequivocally that the next decade is a crucial period for responding to this crisis and the changes called for to address these issues are fundamental.  The United States Global Change Research Program recently released its Fourth National Climate Assessment, affirming the increasing threats posed by climate change.  And this spring, the Intergovernmental Science-Policy Platform on Biodiversity and Ecosystem Services (IPBES) released its finding that a million species are threatened with extinction.  

As with issues around equity and inclusion, our students will demand that we live out our commitment to respond to these issues, especially as the interconnectedness of our society’s most urgent issues necessitates intersectional understanding and action.  If our students are to be informed citizens, thoughtful stewards, critical thinkers, and responsible leaders in this current reality, they must be equipped to understand and take action on sustainability with a systems thinking approach in each of their diverse personal and professional contexts.

The timing of this proposal aligns with a need to better address the iSLO, financially supported momentum for course revision already begun under the 475,000 Margaret A. Cargill Philanthropies grant, and the urgency of current environmental, economic, and social issues our students, community, and society are facing. 
8.1.2 Description
Defining Sustainability
A basic definition of sustainability is simply “the ability to meet current human need for natural resources without compromising the needs of future generations.” Sustainability is not just about our natural environment but about all the systems that depend upon its health, recognizing the interdependence of personal wellness, social equity, economic feasibility, and environmental responsibility. Honoring Bemidji State’s leadership in this area, Augsburg’s view of sustainability is grounded in this interdependence of systems. 
[image: https://lh5.googleusercontent.com/Lj_o7rIrKLNl0qTF400mcUnF2J_vn1XZn9_6ZqFPGrljLWmd6DTrAf7MD7DP1hWSisHRpp3PvVPX_MooiYfqNT2Rs2taRWZu03ZV2qEkjGSnUfe6o0lacnbL8qZv6XI3eW-xAD8g]
Image Credit: Erika Bailey-Johnson,  Bemidji State University Sustainability 
8.1.3 Implementation
Towards a Sustainability Tag
A “tag” model for integrating sustainability in the curriculum is used widely and is recognized as an exemplary practice by the Association for the Advancement of Sustainability in Higher Education. We are already within reach of offering enough courses that devote a portion of class to sustainability issues, as defined by the broad definition below (e.g. SOC/URB 111:  City Life: Introduction to Urban Sociology; or HIS 316:  Nature, Cities, and Justice: U.S. Environmental History.) The Design Team suggests that a reasonable amount would be 15-20 hours of class content (in and outside of class) on sustainability issues as a starting point.  By tagging courses, rather than creating a stand-alone requirement, we ensure a broad range of cross-divisional courses available to students.

Proposed Learning Outcomes: (a course tagged with an “S” should address 3 or more of these outcomes)[footnoteRef:48] [48:  Finalized by the Summer 2019 working group, which included Christina Erickson, Nancy Fischer, Allyson Green, Emily Schilling, and Joe Underhill] 

                    
· Understand the definition of sustainability, including how the concept connects to equity, culture, the economy, the natural environment and the livability of our communities.        
· Describe the interdependence of sustaining the natural environment, society, economy, and wellness at individual, community, and/or systems levels.          
· Explain how sustainability relates to our lives and values, and how our actions impact the environment, economy, society, and wellness at individual, community, and/or systems levels.    
· Acquire and use change-agent skills to transform our personal lives, communities, and social systems towards health, equity, and interdependence in order to promote ecosystem resilience and maintain ecosystem services and nature’s contribution to people.
· Apply concepts of sustainability to their campus and communities by engaging in the challenges and solutions of sustainability
· Apply concepts of sustainability globally by engaging in the challenges and the solutions of sustainability in a world context.
  
A working group has already begun to:

· Identify a broad range of existing courses that already -- or could -- incorporate Sustainability. Note: this list is not meant to be prescriptive, but rather gather data on feasibility of the tag 
· Identify learning outcomes and criteria to evaluate courses meeting the Sustainability tag
· Recommend and support faculty in integrating best pedagogical practices for incorporating Sustainability within a course
· Support course redesign to incorporate a sustainability module using Margaret A. Cargill Philanthropies funds
[bookmark: _g1ijnedg5cw8]9 Experiential Education
 
	Potential Institutional Learning Outcomes Addressed[footnoteRef:49]:  [49: Given both the range of experiences defined under Experiential Education and some of the practical outcomes, it is difficult to tie to one specific institutional learning outcome.  ] 

As Informed Citizens, students are learning to …
· engage their communities and demonstrate a sense of agency to create change in ethical and informed ways 





	Proposal:
· The Augsburg Experience will continue in its current form but be tracked on major checklists, rather than on the general education checklist 
· The Augsburg Experience will be waived for AU students 
· Departments and programs will decide what best suits their discipline and learning goals, aligning with the best practices of experiential education.  
· Experiential learning can be an internship, study away, a significant immersion experience, an in-depth community engaged project, professional application, or some other applied project that is sustained over the course of a semester. 
· Experiential education, broadly defined, can include civic engagement, civic knowledge, service learning, and the development of civic agency.[footnoteRef:50] [50:  A January 2014 workshop at Augsburg, funded by an AAC&U Bringing Theory to Practice grant, explored these different definitions. Harry Boyte’s essay “Reinventing Citizenship as Public Work” in Democracy’s Education (Vanderbilt, 2014) was particularly helpful.  Other useful readings include A Crucible Moment:  College Learning and Democracy’s Future (AACU, 2012); they also read John Dewey, “Creative Democracy:  The Task Before Us,” in John Dewey The Later Works, 1925-1953, vol. 14 (Carbondale:  Southern Illinois University Press, 1998)  ] 

· Ideally, each major would designate more than one pathway, in order to create some flexibility, unless there are professional prescriptions such as student teaching.  These pathways -- and the value they bring to the degree program -- should be clearly articulated in each major description.  
· An abundance of resources are available on the Lindell Library website.



[bookmark: _3ygebqi]9.2.1 Rationale

One key goal of the General Education proposal is to expand and deepen the University’s commitment to providing high-impact experiential education that deepens students’ civic engagement and understanding of local and global contexts.  Augsburg has been a national leader in the development of experiential education (see the Mission and Vision document from 2002), and this proposal aims to give shape to the vision presented in the strategic plan, Augsburg 2019, which emphasizes student engagement in the community and with our institutional partners (Dimension 2).  The current requirement, “Augsburg Experience,” has done much to propel students toward internships, study abroad, and transformative immersive experiences, but too frequently it has been understood as an “add-on” and a hurdle for graduation, rather than an integrated part of a students’ education.

Engagement with community and institutional partners builds capacity for civic engagement, broadly defined. More than ten years ago, Chris Kimball (then Provost) wrote a position paper in which he called for every major to include a significant off-campus immersion experience and for every major to require some kind of globalizing experience for their students.  The Fall 2017 issue of the AACU’s Peer Review declares this to be “an ideal time for departments to seize the opportunity” to embed experiential education and civic engagement within their majors.  

“If departments ignore educating for socially responsible and informed citizenship, the consequences are formidable.  It affects not only how graduates will or will not participate in the polity nationally and globally but also what kind of professionals they are likely to become in the workplace...Departments need to structure majors so that multiple kinds of civic knowledge, skills, values, and actions are understood as a dimension of the discipline itself.” (Peer Review, Fall 2017, p.5.)    

In addition to preparing students for meaningful work, completion of an experiential component also has a practical component.  Moon (2004) offers the following list of what a student can learn as part of an experiential activity:
· Workplace practices and organizational cultures
· Communication skills and about working with people
· Personal work values and practices
· Self-evaluation and self-management
· Acceptance of feedback from others
· More clearly defined career aspirations
· Persistence in completion of projects
· Key employability (or other) skills “not easily gained elsewhere in the curriculum”
· Self-confidence and a willingness to take initiatives, and
· Enhanced orientation toward lifelong learning (Moon, 2004, p. 164)

Our current General Education curriculum facilitates experiential and academic coursework through the Augsburg Experience (see the chart of current options.)  Since 2002, the “Augsburg Experience” has been a signature element of our current curriculum and a hallmark of our “brand.”  Over the last 15+ years, the requirement has propelled students to pursue internships, study abroad, conduct research, and do any number of things that they might not have otherwise done. Intended to integrate experiential learning with academic learning, it reflected the best practices of experiential education at the time and set a standard that other institutions attempted to emulate.

[bookmark: _2dlolyb]As our student body has diversified, more students face obstacles to completing the Augsburg Experience.  For the 2011 cohort of graduating seniors, 188 letters were sent to “near-grad” students, meaning they did not graduate because they were missing a required course.  Of those letters, 30% listed Augsburg Experience as at least one of the missing requirements.  For the 2013 cohort (graduated in 2017), Academic Advising sent 116 letters.  Of those, 23% had Augsburg Experience missing.  Process improvements in Academic Advising have continued to decrease that number, but it is still significant.
The problem of completion has several causes: 
 
1. Lack of connection to the major:  While some majors embed the Augsburg Experience by requiring study abroad, internships, or other experiences, students in other majors are often left on their own to find an appropriate Augsburg Experience, resulting in confusion if students don’t receive good advising. 
2. Stumbling block for AU students:  The current Augsburg Experience doesn't work well when students are left on their own to find an experience that may or may not relate well to their academic program or career goals.  For many students in the AU program (formerly WEC), the requirement can be burdensome, requiring them to consult with the Strommen Center on the “work-connections” option or other alternatives.  In these situations, the requirement becomes a “check box” or worse, a burden, because it's not meaningfully connected.   (Note:  We believe that some struggle is necessary and beneficial, but students should see value in any given requirement.)
3. Student perception of its value:  A recent survey by Nora Barr (‘16) showed that a majority of students supported or were neutral towards experiential learning, but they identified barriers such as access, perceived worth / value of the experience, and feeling that it is an “extra” requirement. Students regularly express that their “Augsburg Experience” can feel like an “add on,” seemingly unconnected to their major and future goals. 
4. Complexity in reporting:  Some students complete one or more experiences that would fulfill the requirement, but they (or their faculty mentors) do not complete the necessary forms.  When students complete AUGEX through a special add-on project, the faculty member needs to fill out a special form and send it the Registrar -- a process that is easily overlooked.
5. Inconsistent mentoring support:  Not only is the current Augsburg Experience configuration a stumbling block for a significant number of our students, the intended goals and outcomes of this requirement are not always clear to faculty and staff.  Far too students are simply sent to the Strommen Center to “work it out”) or wind up in their last semester looking for special accommodations.   

In short, the existing practice presents structural challenges that have contributed to the disconnect between our institutional commitment to experiential learning and students’ perceptions and resulted in students not meeting this requirement at the point of graduation.    

Embedding experiential education within a major will maximize its potential through course and major design.  The shift would more closely connect academic learning with experiential learning and brings us closer to the original intent of the Augsburg Experience requirement.    
[bookmark: _sqyw64]9.2.2 Implementation

Many majors already incorporate experiential components.  For those majors that do not, this proposal will require some departmental and program conversation.  Majors and programs do NOT need to radically shift their coursework; they CAN still designate the usual pathways for AE completion, i.e. study abroad, internships, etc.  

Institutional Assessment of  will be done either through the AACU civic engagement rubric, or other rubrics adapted from the AACU rubric, appropriate for the type of experience and major.
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[bookmark: _1664s55]10 Relationship to Design Principles
This proposal fulfills the original design principles we set forth in section 2.1 Guiding Principles and Design Criteria:

Provide a strong foundation in the liberal arts for all majors

· The proposed Liberal Arts Areas and Perspectives will continue to provide students a broad base in the liberal arts.    

Embed skills development across the four years and make them explicit

· The proposal builds in Writing Across the Curriculum, Critical Thinking, and Information Literacy, in addition to requiring a Quantitative Science class for all students

Make our mission-related iSLOs visible in the curriculum and include clear assessment points

· In designing AUG 101, 201, 301 and 401 we closely overlaid the Mission themes and goals and the curricular outcomes they embody. We believe this change will facilitate meaningful assessment of the curriculum in University wide assessment.

Help students to develop the capacity to work effectively with others 

· The proposal includes course requirements that develop intercultural competency and aims to promote inclusive excellence across the core curriculum.

Foster an understanding of the various forms of bias intersectionality, and the structural barriers many face (still working on the language here)

· The new Global Engagement pathway will expose more students to these conversations than current practice.

Include discussion of vocation, values, ethics, and the “search for meaning”

· This will be accomplished in AUG 201/ RLN 100 and AUG 401. If and when the vPortfolio is implemented, that will also support this goal.

Address “Big Ideas” and model/introduce interdisciplinary problem-solving

· By design, AUG 101 and AUG 401 will be organized around big questions and big conversations.

Include a First-Year Experience, a Second-Year Experience, and some kind of Keystone that are developmentally appropriate

· We have designed a pathway for students through completion of our Signature Curriculum courses: AUG 101, AUG 201/RLN 100, AUG 301, and AUG 401. 

Have deliberate “on ramps” for Transfers – perhaps a specially design course as part of the Second-Year Experience

· AUG 201/RLN 100 will be a logical on-ramp for transfer students.

Be compatible with the MN Transfer agreement -- Minnesota Transfer Curriculum (MNTC)

· In considering the Liberal Arts Areas and Perspectives we closely compared the Minnesota Transfer Curriculum our our current Liberal Arts Foundation courses.  After consultation with colleagues in Admission and Advising we believe the re-designed LAAPs are in close agreement with the MNTC.

Be no larger than 48 credits (12 courses), or about 1/3 of the 128 credits

· The proposed General Education Curriculum is less than 50 credits, not including developmental courses in Mathematics and English, if necessary. If AUG 101 also fulfills a Liberal Arts Area and Perspective, the total will be 50 credits. The two additional credits come from AUG 101 and Natural World courses, which we have accounted for to be 5 credits. By comparison, our current General Education curriculum is 55 credits. 

Meet or exceed the expectations and standards of the Higher Learning Commission, as well as the Minnesota Department of Higher Education

· We believe our curriculum would meet and exceed these standards.

Deliberately integrate high-impact practices and pedagogies, such as those named by the AACU

· This proposal includes almost every one of the high-impact practices named by the AACU:  first-year seminars, writing-intensive courses, learning communities, collaborative projects, diversity and global learning, e-portfolios, community-based learning, and senior capstones and/or signature work

Build on our own expertise in experiential learning

· Experiential learning will be built into the course design of AUG 101 and AUG 401, as well as the major.

Help students develop the capacity for Signature Work in majors (that ideally incorporates problem-solving, integrative learning, and civic engagement, as recommended by the Signature Work working committee last summer)

· With the sequencing of AUG 101, AUG 201/RLN 100, AUG 301, and AUG 401, this curriculum has built a “guided pathway”

Help students navigate the gap between their studies and their careers

· Many of the LAAPs emphasize the skills necessary in professional settings (e.g. writing, communication, quantitative analysis, etc.) AUG 401 will also emphasize the skills necessary for career readiness.  
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