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The Importance of
Reflection

Tell me and 1 will forget; show me and 1 will vemember; involve
me and 1 will understand,

— CHINESE PROVERB

Chapter Outline

B Philosophical Poundation of Reflection

W Kolb's Experiential Learning Cycle

B Elements of Reflection

A Tale of Two Studenss’ § ervice-Learning Experiences

1t was the best of times, it was the worst of times; it was the age of supreme accomplishment,
I was the age of looming failure, 'hus begins “the tale” of swo students’ experiences in an hon-
ors English composition course with an ongoing service-learning project. One student appeared
headed for disaster, By mid-semester, her community pariner vequested that she not come back.
Inn contrast, the other student became the toast of the community, Her project was written up in

__.’.
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to foster learning and development”" Reflection, then, is the link or bridge between your experience
in the community and your learning and development. Practitioners and researchers have concluded
that service learning is most effective when provision is made for structured opportunities for you (pat-
ticipants) to reflect critically upon your service experience. Through the reflection process, you make
connections between your classtoom and out-of-classroom experiences and transform those experiences
into genuine learning. Through this process, you think about, discuss, and document the knowledge,
skills, attitude change, and accomplishments resulting from your community-service experiences, pat-
ticularly in refation to your course work.

Consider this scenario: One student entolled in a course participates in a service project and does not
acquire relevant knowledge. Another student enrolled in the same course participates in the same
project and gains relevant knowledge from it but cannot apply that knowledge to new situations or
to solve problems. A third student taking that course not only acquires relevant knowledge but can also
transfer that knowledge to new situations and apply it to problem solving. The outcome for the first

student is “essentially no learning”; for the second, it is “rote learning”; and for the third, “meaningful
learning.”'¢

Likewise, social psychologist Irwin Altman differentiates three types of knowledge: content kuptoledge
(rote learning), process knowledge (skills), and secially vesponsive knowledge.” Carefully designed service
learning fosters meaningful learning outcomes or socially responsive knowledge. Your professor is
probably familiar with the three goals of socially responsive knowledge: To educate you as students in
the problems of society; to have you experience and understand, first-hand, social issues in your com-
munity; and, most important, to give you the experiences and skills to act on social problems.

Guided or structured reflection enhances the learning process. The term structured reflection refers to a
thoughtfully organized ptocess that challenges and guides you in (1) examining critical issues related
to your service-learning project, (2) connecting the service experience to course work, (3) developing
civic skills and values, and (4) finding personal relevance in the service you have provided.

Structured reflection can help you better understand course content; it can support personal growth,
provide insight, help you develop skills, and promote civic responsibility. Your professor understands
that the deliberate integration of community service and course work requires that developmentally
appropriate reflection activities be included in the course. Through reflection activities that engage
you in examining the relationship between relevant service and a particular discipline, there is enot-
mous potential for academic, social, moral, personal, and civic learning,

Further, reflection can enable you to form, as well as examine, your beliefs, values, opinions, assump-
tions, judgments, and practices as related to your service project or experience. Reflection challenges
prevailing assumptions and perceptions, provoking critical thought, so that you are exposed to a deep-
et level of problem solving, which provides morte realistic and effective solutions. In the process, reflec-

“Barbara Jacoby, Serwice-Learning in ‘Uoday's Higher Education. In Barbara Jacoby and Associates, Service-Learning in Today's
Higher Education: Concepts and Practices. (San Francisco: Jossey-Bass, 1996), 6,

' Lorin W. Anderson and David R. Krathwohl, A Taxonomy For Learning, Leaching, and Assessing: A Revision of Bloow’s
Taxonomy of Bdueational Objectives. (New York: Longman, 2001), 64-65.

¥ Trwin Aleman (1996), Higher Education and Psychology in the Millennium, American Psychologist, S1(4), 375-376.
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Thus, reflection can enable you to gain a deeper understanding of

tion reinforces and sharpens communication and teamwork skills, self-underscanding, and leadership.
yout experience and to prepare for

further action.

Reflection ... B

_ Gives meaning Lo an experience (accomplishment of qoals, quality of perform-
ance, benefits to :%we community, context as part of a larger eflort, etc) ... Canhelp
you undersiand the opportunities and limitations of the community organization of
" Relieves tension and reenergizes you {especially when the service
project is cmotionally challenging) ... Can cieaie ascnse of accomplishment (which
is crucial, especially when there are timited external rewards) ... Can help you
develop a spirit of service and civic-mindedness ... Can creaic a sense of closure
(especially alter a long service perlod, project, oF emotional experience) ... Helps
you deepen your knowledge of relevant issucs .. Provides a “reality check”
quarding against reinforcement of inaccurate or negative rcrce tions and biases
.. Encourages you to do higherricvel thinking (as you ook for root causes of
complex issues) ... Links course objectives to service objectives highlighting the

relevance of sewvice experiences to assigned reacings. lectures, and classroom dis-
cussion) ... Enhances your understan

ing of the subject matter .. Helps you
assess your own values, goa|s. -nd achievements ... Fosters commitment 10 solv-
ing problems considere

important to you and the communities in which you
study, live, and work .. Helps you internalize the lessons leamed and connect
those lessons to your own persona'l choices and behavior.

service site ..

L

Philosophica\ Foundation of Reflection

Service learning is deeply cooted in the action-reflection theories of American philosopher John

Dewey and educational theorist David A. Kolb, who both emphasized the importance of combining

individual action and engagement with reflective thinking to develop a greatef understanding of the
between experience and theory.

content being studied. Dewey referred to reflection as a bridge

Widely cited for providing 2 scientific interpretation of reflection, Kolb illustrates the process of
reflection in the Expetiential Learning Cycle (Figure 4), Kolb’s model suggests how the integration of
feeling and action with abstract and systematic thought might be accomplished. The basic cycle may

begin with a learning mode that Kolb calls concreze experience. Once you have immersed yourself in expe-

rience, you pull back and attempt to interpret that experience thoughtfully through veflective observa-
on, in which you attempt to

sion. Reflective observation becomes the grist for absiract conceptualizati
derive meaning from the experience and to integrate observations with othet sources of knowledge and

understanding. At this stage, you may formulate strategies for action that may be tested through active
experimenitation.

with abstract conceptualization (€.8., positing a theory of planning

Alternatively, the process mdy begin
Reflective observation could entail your considering how to improve

a project using a conceptual schema).
the original conceptualization.
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Kolb's Experiential Learning Cydle

Reflective Observarion

2

Concrele
Experience pomrad
P Conccpl:ual jzation

N

Active Experimentation

Your professor may refer ’ i

Four prok 1eamingysty1€s t(;v L(ltzlll:) fn :rm;( als [;t relatt.zs to experience and learning styles. Kolb discusses

i oot 28 S th,e which y tel a .elecl divergent, assimilative, convergent, and accommodative. A

et e b i fefl yles is beyond .the scope of this manual. Divergers typically ;Jse

conciete experience comblnc ective obsetvatlon‘; assimilators primarily use reflective observa-
conceptualization for learning; convergers use abstract conceptLlaIi;::En

S thr i

the library but al
so from the ¢ :
involved rather th 1 ¢ community. They prefer to be put in a situation wh
an only hear about the situation from a distance whese they can be

How about you? What i
: - s your preferred learni ? i
this chapter tesonate with you? ing style? Does the Chinese proverb at the beginning of

. - ; ) > 2 us 0 s [ i i i )

Elements of Reflection

ECt y 3

¥ Janet Byler, Dwigh :
? ght B, Giles, Jt., and Angel ,
, » Jt, gela Schmiede, A Practitioner’ i
Vo, . . 3 ractitioner's Guide to R . s . .
icer and Reflections, (Nashville: Vandetbile University and Cotporation for Na:gﬂ:f;”’”’f . i‘:;’:‘[*%mmg: St
ervice, ).
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Continuous

Reflection activities are undertaken throughout the service-learning course, rather than inter-
mitiently, episodically, ot irvegulariy.

To ensure the greatest learning outcomes over time, oritical veflection must be an ongoing cont-
ponent of a sident’s entire education and sevvive involvement. I the context of a particular
conrse, CONIINIONS implies that reflection must occur before, during and after the service-
learning experience. «pye-reflection” assists in preparing you, as students, to render service o
the community and address relevant issues. Reflection during sevvice 0Ccurs mainly through
problem solving and feedback on site. Post-servive veflection generates data and information
that can be used for an assessment of student learning und an evalnation of the course.

Connected

Reflestion efforis are structured and directly related to the learning objectives.

Service-learning veflection must connect experience 10 intellectual and academic pursuits.
“Connected” reflection draws bridges between classroom learning and first-hand experiemnces,
Service experiences make theories veal, turn statistics into people and situations, and pose
questions in ways that might not bappen in @ non-experiential context. In turn, you may even
develop your own model to belp explain what you experienced through service.

Challenging

Reflection efforis set bhigh expectations, demand bigh quality effort on your part, and facilitate
smstructor feedback that stimulates further student learning.

“Challenging” reflection poses old questions in new Ways, reveals new information and per-
spectives that require thought and investigation, and also raises new questions. Challenge and

support from faculty should be balanced.

Contextualized

Reflection activities ave appropriate for the particular course, and commensurate with and
complementary 1o the level and type of other learning avtivities in the course.

When designed with context in mind, veflection provides the link between thinking and doing,
and preparing for doing again. The context of the course helps to guide choives about reflection
— #ts process, content, and lovation. Reflection may be designed as, for example, informal con-
versation, a structured journal, and large- or small-group interaction; and it may oconr in the
classroom or at @ community site, with community partners, of individually.

Related to the third “C” (“Challenging”) is another “C" — “Critical.” The impottance of making reflec-
tion truly critical is illustrated in the apocryphal tale about a 20-yeat-old student who completed 2
setvice-learning project at the local soup kitchen. After cecurning to campus, he declared, “This was 2
great experience; 1 hope my kids will be able to do community service at a place like this someday.”

26 Service Learning
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In critical reflecti
ection, you
statving, ot homeles;?yWthO 1uld 1aSk and seek to answer questions such as: Why are people b
: ocal, state, or national policies affect hunger and homel . P;‘: o
elessness? Why do

Commentin y iti
g on the process of critical reflection, Byler and Giles assert:

g

f

In the same vei
ein, James i ..
i E‘XPerience, JC OnSidDu!J1nsky affirms that critical reflection helps students “pond d
) er its value, and transform it into knowledge the R“ - ail evaluate
y will use later as

citizens.”® As you
. analyze your experi
iences, you be
ourself, a ive citi . ’ come aware of com ity i .
y , a8 an active citizen, to assisting in dealing with those is munity issues and commit
sues.

Service-learni
ing methodol ic
riences. Ratherg you sho l(tl)gy dlc.tates tha.lt you should do more than simply recount or r
munity, and otixers W'tllz examine the impacts of what you do - the impacts on EP;}H e o
» . Wi i _y ours
out reflection, your thinking about an experience stays th “lf, the com-
, at best, at a superfi-

cial (primarily descripti
criptive) | . .
types confirmed. C Ip ) evel._ At worse, you may take misconceptions with

. Critical reflection is clearly critical you ot have your stereo-

12 Eyler and Giles (1999), 198,

0
James Dubinsky (2006 : .
y ( ), The Role of Reflection in Setvice Learning. Business Communication Q v, 6
warterly, 69(3), 310.
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Reflection Models

Learning is the process whereby knowledge is created by the transformation of
experience.

— Davip A. KOLB, EDUCATIONAL THEORIST (1939-)

Chapter Outline

Rubrics

The Experiential Learning Cycle

Bloom's Taxonomy

The “What? So What? Now What?” Model
The EDIT System

The R3A3 Processing System
The DEAL Model

The ORID Model

Service-learning experts suggest that the reflection process should provide not only a mirror but also
a magnifying glass and binoculars. Through reflection, it is said that setvice learning holds up a mit-
ror for us to look at ourselves, a microscope for us to examine society, and binoculars for us to see clear-
ly what lies ahead.

Jennifer Moon outlined five stages of a deeper approach to learning, which, while focusing on profes-
sional practice, involves reflection. The five stages are as follows:




1. Noticing — Observing what has occurred

2. Making sense — Knowing/fitting the facts together

3. Making meaning — Putting into context(s)

4. Working with meaning — Linking to other ideas

5. Transforming learning — Restructuring ideas and understandings™

How can you use this approach in such a way that it enhances your learning? As you begin to take full
responsibility for your own learning, you should be prepared to immerse yourself in a reflective process
that leads to “transformative learning.” Transformative learning is a process of getting beyond mere
knowledge acquisition to becoming changed in some meaningful way by what you have learned. This
kind of learning takes place through the formal academic curriculum, student life, collaborative co-
curricular programming, and community-based experiences, including service learning. Your role is
to use the reflective process to integrate what might be disparate expetiences so that your learning pre-
pares you for life —a life of purpose and fulfillment.

Rubrics

Course inscructors undetstand that reflection should include components that can be evaluated on the
basis of well-defined criteria. Rubrics are typically used for this purpose. As an assessment instrument,
rubrics often include such standards as “Bxcellent,” “Vety Good,” “Good,” “Satisfactory,” and
“Unsatisfactory,” with indicators typical of each level of achievement.

A disadvantage of rubrics is that they sometimes seem inflexible and arbitrary. Your professor knows
that rubtics should not be so rigid that you creat them as scorecards. Your professor knows, too, that
the rating you'te given should not be random, of even appear to be. Therefore, when reviewing your
journal entries, for example, yout professor is expected to provide written comments especially in rela-
tion to the evidence necessary to support the standard (criterion) and rating. You should insist on get-

ting written CommMments from your professot.

The Experiential Leaming Cycle

Kolb's Experiential Learning Cycle (see Exhibit 6) serves as a model for reflection. In relation to
service learning, the process entails the community-service activity (concrefe experience), followed by an
exchange of reactions and observations (reflective observation), generalizing or development of principles
(abstract conceptualization), and planning the effective use of learning (active experimentation). Effective
use of learning leads to an experiential activity, which could be a continuation of a service project or 2
new project (comerete experience). 1n a real sense, then, the Experiential Learning Cycle is an
action—reflection—action process with four stages.

# Jeanifer Moon, Reflection in Learning and Professional Development. (London: Kogan Page, 1999).
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Exhibit 6

Concr i i
ete Experience — Community-service project/activity

f 3.4 C
de S, I

Abstract Co izati
nceptu ~ i
i (a0 n[-l)b‘ a:hza.tmn Forming hypotheses or developing action strate-
gies (pe :3 ining ideas from textbooks, community-setvice site, and pr
e . 3 » . - B
perience); examining the relationship between theory and prac,tice o

co ity); i
mmuaity); solving problems (and gathering data for evaluation); making

e ETER
——
mET——— commitments

Bloom’s Taxonomy

Benjamin Bioom and col =
ot developmeand <o ;Za[itgzst dt;le}reloped 2 taxono‘my of educational objectives, which is useful for
e cobment, sseignment ;}gn, a:ind interaction among students, as well as between students
o e et Within th lowfstliwel omain, th‘ere are six major classes — from the simple recall
e s ooy e fh ; st level, throu.gh increasingly mote complex and abstract level
» which 1s categorized as eva/uation. Bloom’s taxonomy can serve as a model foivfeil’ .
ec-

) 2
g

The cognitiv i
¢ domai : . .
cognition — the act n of the taxonomy is summatized in Exhibit 7. The focus of this domain i
or pracess of knowing, including both awareness and judgment.? man s on

2Bloom (the i H
editor and h olleagu C :
thre s ) L is colles es — a Committee of College and UﬂiVel’Sity Examiner ated ¢l
hree domains: cognitive, affective, and PSYCIIOIII(JC(M‘ 8~ created the taxonomy for

“Bloom et al., 1956,
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Fxhibit 7

o] KNOWLEDGE

Knowledge

e of specifics

¢ of terminology

o of specific facts

Analysis
* of elements

* of relationships

* of organizational principles

Syntbesis
*  Production of a unigue communication

*  Production of a plan, or proposed set of operations

e Derivation of a set of abstract relations

Buoaluation

Judgments in terms of internal evidence

o .
e of ways and means of dealing with specifics

Judgments in terms of external criteria

¢ of conventions

Soutce: Summarized from Bloom et al., Taxonomy of Educational Objectives: The Classification of Bducational Goals.
» of trends and consequences

Handbook I: Cognitive Domain. (New York: Longmans, Green & Co., 1956), 201-207,

o of classifications and categories Anderson and Krathwohl revised Bloom’s original taxonomy by combining the cognitive process and
 criterd the knowledge dimensions. They delineate six educational objectives for scudents: remember, understand,
e of criteria

apply, analyze, evaluate, and create® The revised taxonomy is particularly useful for efficiently aligning

e of methodology objectives to assessment techniques.

e of the universals and abstractions in a field

Adapted as a reflection model, the taxonomy can serve to demonstrate student learning, as indicated
inci d generalizations in BExhibit 8. This exhibic includes examples of question cues (verbs representative of activities) for
» of principles and g q

. each level of the taxonomy.
e of theoties and structures

INTELLECTUAL ABILITIES AND SKILLS

Comprehension

¢ ‘Translation

¢ Interpretation

L
o Extrapolation

|
Application |

i * Anderson and Krathwohl, 2001,
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Synthesis s Integrate pares to form a new “whole”; use old
(Can you effectively interconnect ideas to create new ones

knowledge and experiences from
various situations and

Exhibit 8

¢  Generalize from given facts

L e e .
experiences?) * Relate knowledge from several, diverse areas;
establish new relationships
[
m— Combine, consolidate, integtate, plan, create, produce,
| — design, develop, assemble, rewrite, compose, formulate,
— Lovel Leamiﬂg DemOﬂSTfated manage, generalize, predict
o Observe and recall information/facts fgaluatlol.) ve the value of *  Assess value of ideas
an you judge the value of an . . i .
Knowledge , ifics (dates, events, €tc.) _ you Judg ) ¢ Make sound judgments using specific, apptopri-
. (What do you know?) o Know specifics (dates, ’ mmmmenn 1d€a, procedure, materials, etc.?) ate ctitetia/reasoned acgument
o Know majot ideas, CONCepts, and principles - . .
' | label. tabulate, quote e s Verify value of evidence
. o H ; tel abel, tapulate, ’ sy
| List, define, identify, show, teil, e . P
e, atate, repeat, recall Recognize subjectivity
derstand information/key ideas from the Rank, rate, test, measure, judge, argue, predict, assess,
: rsta . . = L ¥
Comprehension o Unde ot or from the service experience; evaluate, appraise, summarize, prioritize, decide,
coufse €O

(What do you understand?) recommend

grasp meaning
eas into other formats/knowledge

¢ ‘Trapslate id The course instructor or reflection facilitator may ask a series of hierarchical questions at each level to
into new context . gauge student learning. Exhibit 9 provides an example. In this example, gerontology students com-

« Interpret facts; compare and contrast pleted their community-service assignment at a fictitious nursing home.

HEARY

s Predict consequences |
locate, restate, interpret, 1 Exhibit 9

Summarize, describe, discuss, . :
lain, differentiate

contrast, predict, translate, exp

ledge and understanding, especially for

s Use know g, €5|
tical purpose, in new sitnations

Application

(Can you put the knowledge to some prac o e
use if a concrete siruation and in o Use concepts and theoties 1n speciic and €0
a meaningful way?) crete situations Course: Getontology 301
e Solve problems using required knowledge and — . :
Kills Service Site: Happy Grove Nursing Home, Pleasantville
Apply, demonstrate, iﬂUStfflte, show, solve, modify, wamonns] KNOWledge: Happy G1:ove I}Iursing Home is situated in .Pleasan'tville‘, three m.iles SOl:lth
relate, use, EXperiment, practice — of our umve.rstty campus. The home provides residential care, including
he whole ifto component parts ——— skilled nursing care, for'e'lderly persons who are unable to take care of
Analysis ¢ Separate the o PO—— .themselves ot whose faml%les can no lor‘lger Fake cate of them. Es.tabllshed
sumemaneed (Can you dissect ideas into con- o See patterns and relationships | — it 1?8?, the 40-bed private mstltutl(?n is certified for Medicare and
e ticueni patts to make the . Recognize hidden meanings ‘ S— Medicaid — both federal government assistance programs.

meere (3100131221101 cleat?) Happy Grove provides round-the-clock nursing care; a 24-hour emergency

ex, distinguish, explain, con- | .
response system is available and there is an emergency evacuation plan.

i rck
Analyze, examine, separate, 0 ; lait
o categorize, explain, infer

nect, compare, ctiticize, classify,
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56

ices ar ided onsite b
Physical, occupational, of speech therapy services ate provide y

licensed professionals.

ers about 12 percent of private nursing home costs while

Medicare cov
Medicaid covers about 50 percent.

i ursi mes in
The following statistics are from. course readings about nursing ho

the United States:
o Number of nussing homes: 18,000
o Number of beds: 1.9 million
e Qccupancy rate: 87 percent
o Numbet of curtent residents: 1.6 million
«  Average length of stay: 892 days (2.44 years)

. 3
My setvice-learning placement was in thelj’%c.tivities i?ordm?m; 2 (frf;i;e_
at Happy Grove Nussing Home. The Act1v1t1fss Coor. inator S;S taf? ol
ble for organizing social, cultural, and recreatxonz.xl 'p}ograms. )
dents, family members, or volunteers lead the activities,

During my eight weeks at Happy‘Gi;'ove, Il
many activities, including a Valentine’s Day d

Service. In addition, I spent a lot of time just havi 58
residents and I occasionally visited the Alzheimer’s Unit.

The following activities are past of the program at Happy Grove:

o Birthday parties (monthly)

e Holiday celebration
July, Halloween, Christmas, Hanukkah

e Concetts, including ‘sing-alongs’
e Games: Bingo, bridge, chess, etc.
e Arts and crafis

o Book Service

e Exercise/Ourd .
and other leisure-time activities

» ‘Trips and tours to community events

¢ Newslettet: Co
sonality profiles, poetry, and event photos

« Tea and coffee hours

relped to organize and run
innet, games, and the Book
having a conversation with

s: Valentine's Day, Memotial Day, Fourth of

oor activities: Yoga, walks, gardening, cockouts,

atents include birthday list, resident and staff per-

¢ Religious services

Service Leamning

The activities are listed on a calendar of events, which is available to each
resident. ‘They are also posted on bulletin boards in large print for the
benefit of wheelchair-bound residents.

| Comptehension:

Nursing homes provide a cost-effective way to enable patients with
injuries, acute illnesses, or post-operative care needs to recover in an
environment outside a hospital. When these patients are admitted from
a hospital, Medicare will cover the cost.

'The type and scope of programs available in any nursing home depends
on the heaith and interests of the residents. Programs should meet the
needs of all residents, from the ambulatory to the wheelchair-bound. At
Happy Grove, the variety of activities was impressive — far better than T
expected to see at a nursing home in a rural community,

The Book Service was one of my favorite assignments. Run by volun-
teers, the Book Setvice involved taking a cart of books to the toom of
immobile or bedridden residents. Family members, friends, and volun-
teers support the Book Service by reading to those unable to see well (ot
unable to see at all). Books included Christian fiction, historical fiction,
“gentle romances,” mysteries, Westerns, and a few non-fiction books.
There wete even talking books for the blind. Most of the books were
interesting and enjoyable.

Religious services are an important part of the program. Every Medicare-
and Medicaid-certified nursing home must, by federal regulation, pro-
vide the opportunity for residents to attend religious services of their
preference. Happy Grove welcomes denominational groups to provide
religious services in the home for residents who wish to attend. Relatives
and friends sometimes join the residents in worship. Religious services
thus provide a good support system for nursing home residents.

Application;

My experience at Happy Grove has changed my petspective on aging and
my attitude towards elderly persons. The experience has opened my eyes
and my heart to the needs of nursing home residents.

Many older adults, including those living in nursing homes, experience
loneliness, helplessness, and boredom. They need mote than medical
care. They also need the support of family, friends, and professional care-
givers so that the rest of their lives will be meaningful and purposeful.

I will therefore commit two to three hours each month to a nursing home
visit. I will spend time reading, playing games, and swapping stories
with residents, I will treat them with empathy, understanding, and
respect. And that’s how I will also treat other elderly persons in my own
commuanity,
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Analysis:

In the United States, the eldetly population aged 65 and older constitutes
13 percent of the total population. We are still experiencing the “graying
of America,” Approximately 63 percent of nursing-home patients are cog-
nitively impaired. At Happy Grove, about 70 percent of the residents are
women, and two of every three residents have no living relatives.

At Happy Grove, the most challenging part of the experience for me was
relating to patients in the Alzheimer's Unit. Alzheimer’s discase is a
degenerative brain disorder that causes gradual deterioration in intelli-
gence, MEMOLy, aWAreacss, and ability to control body functions. I
noticed that Alzheimer’s patients asked the same question ovet and over
again; many were depressed and disoriented; and some seemed agitated.
Several studies suggest that agitated behavior is twice as prevalent
among patients with Alzheimer’s as it is among patients with other
forms of dementia, although researchers aren’t sute why.

The conversations I had with residents helped me understand what their
lives were all about and what they were going through. 1 enjoyed hear-
ing their stoties, and they seemed to enjoy heating mine.

Nursing home residents ace not just old people who should be ignored
or cast aside. They are senor citizens who have lived useful lives and have
made their contributions in their own way to out communities. Sute,
they have a lot of gray hairs and wrinkles, but they also have a lot of
experience and wisdom, Come to think of it, in many ways, they are just
like me — and T am just like chem.

Synthesis:

Gerontology, the study of aging, is a multidisciplinary field that exam-
ines the biological, economic, psychological, social, and healch/fitness
aspects of the aging process. A nursing home provides a good venue for
students to see at least parts of the actual process. This is especially true
for those of us who do not bave very old relatives, such as grandparents

or great-grandparents, at home,

In class, we discussed the importance of preparation fot service delivery
roles in order to work directly with elderly persons; educating society at
large about the processes of aging and the implications of an aging soci-
ety; and helping older adults maximize their options in a complex and
challenging age. My experience at Happy Grove Nursing Home — where
assisted-living facilities are provided for older adults who are not capable
of living independently — has given me an insight into some of these
coles and has made me intetested in service delivery through social and

recreational activities.

TSR
et Fyvaluation:
i
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Happy Grove is a safe, well-run nursing home that takes good care of its
residents. Residents are offered a variety of activities that contribute to

cheir health, safety, and well-being.

[

2

Although the program i i

Activities Direcfor E:'nake :'Zsiil(:arrip:ﬁlslssssli‘:;; o g
groups part of the social

program at Happy Grove. Some residents are experts on particular sub

jects and can serve as the group leaders. Some topics may be covered b_

volunteets as discussion facilitators. The list of topics may relate to cur:)Z

rent ever 3
A kevents/geneml k.nowledge of to the same kinds of topics found in the
ooks that are used in the Book Service.

OArfeICreﬂect on my exper.lence i‘n the Alzheimer's Unit, it is evident chat
> common soutce of frustration — and potential agitation — for several
resn‘ients was the loss of love and companionship once provided b :’;r?
iamﬂ;_; p;ts. To addre.ss this need, I recommend that a visitation prf)gr;:
Pzr}elsatab jhec]lL t‘o brmg petﬁ to people confined to the nursing home,
ps the local Society for the Prevention of Cruelty to Animal

E:flfA').cogld ad‘minister t.he program. SPCA volunteers could bri;gs
even—ttl)?;;le) , do;de dor{lestlc pets (dogs, cats, rabbits, guinea pigs, and

s} to the nursing home monthly. By petting and interacting

t *
.
N() € N hlle ﬂ”. flames are fl.CtlthllS the Substantlve l[]{()tlnﬂ.tlon abollt nulslng hOlIlCS 18 iaCtuaI

The “What? So What? Now What?” Mode]

A reflection session is of y i

{ reflection s I:-f::()]rélls 'I?tft':enhconceptuahzed and structured in the framework of the “What? So What?

ooy o implic;ltio Illss t frec;—step m(?del calls for you to reflect on your service project os.; experienc;‘:
of the experience (So what?), and the applications beyond that particular

project or experience (Now what?), as explained below.

The “What? ? iy i i
at? So What? Now What?” model is effective particulatly as a guide for facilitators of group

discussions. A i
s. As an engaged student, you may finding yourself playing the role of facilitator. In each of

What?

he first set o i v y
uest : i
The f f questions explores the substance of the service project ot experience, including your
?

interactions with com i
dooniio mmunity partners. You are encouraged to report objectively, providing fac
ng events or occurrences at the service site »P g facts and

W N . . . . 2 . . . 2
g g
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So What?

The “So what?” question moves you from the descriptive to the interpretive and analytical modes. You
ate expected to comment on the impact of the expetience on you, 48 well as on the agency or commu-
nity in which you served. Reflective responses will indicate the jmplications or consequences of the setv-
ice activities and the meaning that the overall experience holds for you {and each of yout classmates).

Your professor may ask some of the following questions: What did the experience mean to you? How
do you feel about what happened today? What diffetence did it make? How does it affect you and yout
farnily? Why should we care about this situation? Did you leatn a new skill or clarify an intetest? What

" feelings ot thoughts seem scrongest today? How is your expetience different from what you expected?

What scruck you about that? How was that significant? How did you respond to “critical incidents”?
What did you like or dislike about the experience? What did you learn about the people in the com-
munity? How does this project address pressing needs or issues in the community? What is the best
impact you can imagine for the project? In what ways did the group work well together, and what does
that suggest to you about the group? How might the group have accomplished its task more effective-
ly? In what ways did others help you today, and how did you help them? How wete decisions made?

Now What?

The final set of questions in this reflection approach will help yon cransfer and reapply lessons learned from
the community-sesvice experience to other situations. You are expected to see the “big picture” and connect
what may be a small sefvice project to a larger endeavor. At this stage, you should suggest “next steps” for
fusther scudy ot action. You may set goals and do long-term planning. Reflection facilitators should encout-
age each participant to set realistic, achievable goals while remaining open to spontaneity and change.

Now, here ate some questions that you may be expected to answer: What lessons did you learn by
doing this service project that you can use when you do another project? Given the challenges that
many of you have mentioned, what can we do individually and collectively to address them? What
will you do when you get back to campus? (Or, What will you do next?) How can you apply what you
learned? What would you like to learn mote about in relation to this project or issue? What follow-
up is needed to address any challenges ot difficulties? If you were in charge of the project, what would
you do to improve it? (Or, If you could do the project again, what would you do differently?)

In Chapter 7, you'll find an example of a service-learning rubric that uses the “What? So What? Now
What?" model and specific criteria for assessing student learning. You'll also see an assessment tubric
that combines Kolb's Expetiential Learning Cycle with the “What? So What? Now What?” model.

The EDIT System

The EDIT system of processing experiential activities is a good model for reflection in service learn-
ing. Conceptualized by Myers and Myets (1975)?, EDIT is a four-step process:

» George B. Myers and M. T, Myers, Instructor's Mannial to Acompany Communicating: People Speak. (New York: McGraw-
Hill, 1975).
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The R3A3 Processing System

Pamela G ial r i

o i(; a;het;yaiizzl;)jpzeﬁc} tex‘spju'al Lef}ecmon model — the R3A3 processing system for experiential learn
: 2 1e is designed to assist instructors and facili i i ‘

. \ in itators in gettin to di

p};iizte:;e;s lg?;r;ly and thoughtfully. R3A3 is similar to the EDIT model (aiove) gT};:;uﬁfstd :tilcrlzss Y ot

ponents o' 1 Cor; Report, React, and Reflect — require that you describe what you have experift:z;(c):clln

the next three com 13tone11Flsl— Analyze, {ﬂ.rsem, and Apply — allow you and other patticipants to infer anci

ator will pose questions that fit the model (see generic questions in Exhibit 10)

Exhibit 10

R e 1
eport: What happened? (To begin, your professor asks you to give a report.)

React: . .
eact: _Hov:] did/do you feel? (Continuing, your professor asks you to react by describ-
ing how you felt after the service expetience or how you feel right now.)

Reflect: Wh i
What else can be'saxd? (Here, your professor asks you to reflect upon what
mote could be said about the setvice expetience.)

Analyze: id i
alyze \?lz’}(liy did it happen? (e:g., Why does hunger exist?) (In this case, you are
asked to analyze a particular topic or issue — usually the topic or is
addressed through the service project.) -

ASSESS: i i
Is this good or bad? Was your service a help or a hindrance? (Here, you are
2

asked to assess the situation by making a judgment call.)

] ;,, . I E. .l . F E- l .
t quES y th: acs tators oiten want S Ou to ans wWer ter the service

foi .
5 ijct. Iflbthxs case, you are asked to apply the situation to your own life
nd describe what you yourself would do in this situation.)

% Based on Pamela Gra
¥ (1991), The R3A3 Processing System f¢ ienti
: ‘B L
o s g System for Experiential Leatning in the Classtoom, Baséc
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The DEAL Model

i i 1 Articulate
DEAL is a new model for critical reflection, which calls for you to Describe, Examine, and

; “ ize that the put-
Learning (see Figute 5) The setvice-learning researchers who created DEAfJ elgphas;)ze hat awalrne "
o . gl d to help students beco
ion i d document learning and to help
-tion is to generate, deepen, an : u . e
b . il | categories of service learning are p
i i L model, the three learning goa g :
their learning. In the DEA , : : s B
cowth, civic engagement, and academic enhancement. Reflection facilitators s;l(;ut o rﬁﬂe&
: Fl ti(,m activity by asking “What did you learn?” That question serves as a good Jas at ff} e
reflec The sood st 4 flec
tion. Also, it is important o remember that reflection is not the same as description; .
iof., ,

tion is good first step in reflection.

Describe

. g . L . h
After engaging in service, the first step is to describe (in fair detail and as objectively as possible) the
e :

experience ot activity.

g p - C ki C C H

il . f

. \ . ,
most significant or reflection-wotthy experiences:

B Where was I?
B Who else was thete?
W When did this experience take place?
W What was said?
W What did Vothers do? -
“ ” jecti ion, as in " We
W Why were we there? (NOTE: Be careful here, "Why” can be as.r::1 o})];ctwe qu.estloof, i
i ir, meeting
i i : because the Director had scheduled a .
were having this coaversation Dire ! ; e O ta.
' invi d Mr, Smith.” But it can also openl ‘
roup and had invited both me an : ‘ o interprete”
%ion Pas in “We were having this conversation because the Director wanted me an
3
to advise het”)
Examine

arning objectives (through
etc.). You should examine
and academic enhance-

experience of activity i accordance with the le

Step 2 is to examine the _ ) ’
resﬁonding to questions/prompts, engaging with a quote, playing games,

i : ivi ment
your experience from the perspectives of personal growth, civic engage )

ment by answering the questions below.

. L
rring through Critical Reflection: An Instyacior's

7 Sara L. Ash, Patei H. Clayton, and Myra G. Moses, Toaching and Lea
Guide. (Sterling, VA: Stylus Publishing, under development).
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1. Personal growth

M How did this experience make me feel (positively and/or negatively)? How did 1 handle
my emotional reactions? Do 1 believe I should have felt differently than I did?

W What assumptions or expectations did 1 bring to the situation (including my assumptions

about other persons involved), and how did they affect my actions? ‘To what extent did they
prove true? If they did not prove true, why was there a discrepancy?

B How have past experiences influenced the manner in which I acted or responded to this
situation? Am I comfortable with the influence past experiences has on me?

W What personal strengthsiweaknesses of mine did the situation reveal? In what ways did
they affect the situation, positively and negatively? What might I do to build on
strengths/overcome weaknesses?

]

Why did I, or did T not, experience difficulty workinglinteracting with other people?
What might I do differently next time to minimize such difficulties?

B What personal ské/ls did I draw on in handling this situation? What personal skills would
I like to have had in order to have handled it better, and how might I develop them?

B How did this situation reveal my own @stitudes or biases toward other people and toward
the organization in question? Do I need to make any changes?

2. Civic engagement

W What was I/someone else trying to accomplish? In taking the actions I/they did, was the
focus on symptoms of problems ot canses of problems? Was the focus (symptom or cause)

apptopriate to the situation? How might I/they focus mote on underlying causes in the
future?

What roles did each person/group/organization involved in the situation play, and why?
What alternative roles could each have played?

W Did Vother individuals act #nélaterally ot collaboratively, and why? Should I/they have
worked with others in a different way?

B Did I reinforce or challenge an assumption ot social system by the way I acted? How does
this experience highlight the relationship between individual choices/actions and the oper-
ation/constraints of institutions/latger systems?

B How else could I have handled the situation? Identify both the paths of least vesistance
and the paths of greater vesistance. Why did lothers follow the path I/they did?

®  What agendas did I and others bring to the situation? Ate these agendas appropriate? Are
they understandable? Are they shared? How ate these agendas related to larger social or
cultural issues?

B In what ways did pewer differentials emerge in this experience? What are the sources
of power in this situation, and who benefits and is harmed? In what ways might any
dependencies be eliminated?
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B What privilege did Vothers bring to this situa

How am I, or others, disempowered by lack of privilege?

tion? What are the soutces of such privi- . )
p }‘lmwermg these questions provides a way for you, as students, t t
; ; 3 ‘ ’ 0 d
. learning, in a form that it can be a guide to future action ’ phure and express your ‘
1

lege?
B How did leadership emerge in this situation, on my patt, and/or on the
on? In what ways is the individual
trary to the common good? What

part of othets?

B What is in the interest of the commion good in this situati
good (mine or that of other people) linked to and/or con
cradeoffs between them are involved?

B Ip what way did any other tradeoffs (ong-term/short-term, justice/efficiency, etc.) emerge
in this situation? Were the trade-offs made appropriate Of inappropriate, and why?

the creati 7
ion of a concept map, and through physical imagery. Still, your instructor knows that

Your course i : 2
rse instructor may ask you to articulate learning orally, through a drawing, through ‘
s &
oritic g "

ttical thinking is perbaps best facilitated throngh written articulated learning

W What changes does this experience suggest afe needed: within my group, within the FI1GURrE ;
) organization, within our society mote generally? How can these changes be accomplished: The DEAL Model ‘
with individual action or collective action/ working within the system of challenging the |
system? ‘
M How does this experience help me to better understand the organtzation’s visimra, mission, The key here is: |
and g?als? What does it re\.feal to me about the rela.tlonshllp bet'weer% the orgafization and Descringi “Everything is reflection-worthy,” :
chose it serves? What does it suggest about how this relationship might be improved? . . 1ption ‘
of your expeti .
¥ periences Be comprehensive and detailed and
3. Academic enhancement include even seemingly insignificant
events and activities.
W What specific elements of onr course materials relate to this experience?
B How was I able to apply a skill, perspective, or concept related to our academic material?
B What similarvities and differences are there between the perspective on the situation P /
offered by our academic material, and the situation as it in fact unfolded? erivna gbrowt/o: Whao you are, who you
want to be, and how you might
m  Liow does this expetience enbance my knowledge of a specific reading, theory, or concept? chere. y ght get
Docs it challenge or reinforce my priok understanding? Fxamination O
Civic engagement: How individuals and

of your experiences
(from personal, civic, and
academic perspectives

groups work together to produce long-
term, sustainable, systemic change in
their various communities.

Q
Academic enbancement: Deeper under-
standing of your course content.

B Based on analysis of the expetience i light of course material, is the material (or my prior
understanding of it) adequate? What reasons might there be for any differences or inad-
equacies? What questions should I ask to put myself in a betcer position to judge the ade-

quacy of the mategial?

B Instructor’s specific course-related questions.

Atticulate Learning

¢ learning by answering four questions, in writing:
Here you will use a 4-part structure,

answering the questions;

The final step is to articulat

What did 1 learn?
What did I learn?

How did I learn it?

A ticulation of Leaming

How, specifically, did T learn it?
in each of these three categories

Why does it matter?

What will I do in light of it?

ccordance with what I have
dfor the quality of my

1.
2,
3. Why does this learning mattef; why is it important?
4,

I what ways will T use this learning; what goals shall I set in a
learned in order to improve myself and/or the quality of my learning an

future experiences/service?
Soutce: Excer
xcerpted from Ash, Clayton, and Moses (undet development). Used with the authors’ permissi
on.
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The ORID Model

ORID is the actonym for Objective, Reflective, Interpretive, Decisional. The ORID model provides a pro-
gression of questions designed to elicit deep treflective responses to the service experience. The fitst set
of questions is simple and focuses on the concrete experience. The additional questions are more com-
plex and demand deep, critical analysis of the experience. ORID may be completed in one or twWo ses-

sions, ot throughout the semester.
Objective

The purpose of the Objective-level questions is to establish the facts. Such questions deal with
the concrete experience: What did you do, observe, read, and hear? Who was involved? What

bappened as a result of yonr participation?

Reflective

The Reflective-level questions explore initial reactions to the facts generated at the Objective
level, The questions address the affective experience; they appeal more to the heart than to the
bead (including emotions, memories, and associations): How did the experience make you feel?
How did your apprebension change or your confidence grow? Do you feel more knowledgeable,
successful, or effective? What bas been the most enjayable/fmstmting!swprisz'ng part of your

experience?

Interpretive

The Interpretive-level questions require critival thinking on the experience. Relevant ques-
tions explore your cognitive experience; they appeal to the mind ( dealing with meaning, value,
and significance): What did the experience make you think? How did it change your thinking
about a specific issue? What did you learn? What worked, and what did not work? Why was
your service needed? What have you learned about the issue andior the people whom you
served? How do these (Jocal) issnes tie into global issues? What connections bave you made to

other topics you have been studying?

Decisional

Questions at the Decisional level help you start the process of incorporating your experience
into a new paradigm. You may bave a shift in knowledge, awareness, or understanding that
affects bow you see things and, ultimately, bow you act. Questions at this level appeal to future
resolutions or commitments, including proposed next steps: What decisions or opinions bave you
formed? How have your assumptions or preconceived wotions changed? Did this experience
change the way that you would deal with this issue? What will you do differently next time?
How will the experience affect your career path, your personal life choices, or your use of new
information, skills, or technology? How will you inform and educate others about what you

bave learned?
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An effective ORID a ;
pproach is not simply te ashk
discusst o ! Y to ask you a set of questions b
scusszon prompred by questions at each level, which will [m?tbe vewz‘c‘e”:’ ;ﬂbﬂ’ e 4
{ %

perspective, You ¢ beéc . erience i

o fufay o l”:m ;’xpect your professor to manage reflection using the ORID m;zi;i 'pmper

ccts. The que;tion:nj; § spontaneous, free-flowing discussion in class at the end of se;:,"m sm‘.b
juestio you are asked should serve ta provide focus for the di . ice Proj-

your participation. ¢ aiscussion and stimulate

Reflection should be boi 't i
o octon should b iﬁgﬂiz :;ititzospcj;zv; and for“‘rard—lookmg: you should consider your setvice exper
Comen af ol 10 iauenc 1.r:gﬂys ur ‘ut;lre. athon. Furthermore, the learning and development];:)u:.-
ation, Midtiple el &S ce-learning course should be amenable to assessment and i
n activities will accommodate multiple learning styles. Further, mlfl‘:il[l;»Lll—
) e

activities will help you [
setivi p you and your classmates undetstand reflection as an indis bl
g process, rather than an isolated activity, pensetie bustof the leam-
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Facil itating
Reflection

In a reflection session, the facilitator should look not only for acts
and facts, but also for views and values,

Chapter Outline

B Group Activities and Instructions for Facilitators

®  Tips for Facilitating Reflection

Course instructors and faculty advisors are the principal facilitatots of the service-learn-
ing reflection process, When planning a course, faculty usually consider whether
reflection would be enhanced by including the following elements:

Opportunities to reflect on expectations before the service begins
Frequent opportunities for discussion of service

Frequent classroom application of theory to service experience and vice versa

Written assignments with increasing demands for analysis as service
progresses

W Frequent feedback on journals, projects, and other work products




B Critical reflection that challenges student assumptions™

Having specified in the course syllabus the learning goals that are tied to the service project, the
instructor gears critical reflection activities to meet those goals. Evidently, there are numerous ways to
provide opportunities for reflection in a service-learning course and to facilitate the process. Choices
depend on the goals of the course; the class size; what students may contribute in terms of abilities,
interests, and experience; and faculty interests and skills. The structure of the class will lend itself to
certain reflection activities and not others. Different strategies accomplish different learning objec-
tives. Paculty and facilitators should identify the learning objective first and then match reflection

models and methods to the desired outcome.

Students’ learning styles (visual, auditory, kinesthetic), as well as their experiences and their level of
intellectual development, should be considered as well. Using a variety of reflection activities, rather
than a single type, takes into account that different students learn in different ways, Faculty may need
to assign additional questions or redesign assignments geared to the developmental levels of students.

‘The reflection process should actively engage every student. Indeed, every student, as a participant it
reflection, should feel included, respected, and safe. They should feel free to share expetiences, con-

cerns, and expectations.

The course instructor should select a reflection model or a framework for guiding the reflection (which
typically includes a presentation ot discussion, or both), The facilitator should create a climate for
meaningful reflection and encourage all students in the session to be open-minded. It is important chat
the facilitator monitor the reflection activity, encourage and model active listening, and offer feedback.

Group Activities and Instructions for
Facilitators

Interviews

Break the class into small groups and have group members interview one another about their service
experience. One member of each group should take notes and present a summary to the entire class.

Concentric Circles/Concentric Conversations

Divide the students into two groups, with half of them forming a tight circle in the center of the room.
Instruct the remaining students to pair up with someone in the circle, Then pose a question for each
pair to answer in a few minutes, Couch the questions in the kind of language that will stimulate deep
reflection on the service project or experience. Ask either the inner ot outer circle to rotate one space
to the left or right. Ask another question to prompt discussion by the new pait. This activity can go

*Eyler and Giles (1999), 192-193.
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sharing it with classmates. Alternatively, cach student comes u
he/she is in life (or in service) right now. Th
charts, Divide the students into groups of six. Bach group
for five minutes, using a “stream-of-consciousness” of
chooses two favorite phrases from his/her writing and
other participants of the 8roup to compose a twelve-line poem,

p with a metaphor to represent where
€ metaphots are shared in class and are written on flip
mchooses a metaphot, and each student writes

intetior monologue” approach, Each petson
weaves them together with the phrases from

Ball of String/Yarn Web

Stud { ite
udents stand in a circle. One of them has a ball of string/yarn. Taking turns, students throw the ball

ains what they have learned from the project that they have
to the next project, Ask students to also comment on some-
to whom they are throwing the ball of yarn. Eventually, stu-

dent recogni
ents should be able to recognize the pattern formed by the yarn. Ask students to wdentify the pattern

and what it represents.’!

“What Was It Like?”

Each student brings i j

oy studen t'bn;lgs in and passes around an object (something found in hature, a type of food, a book

the. ane bzues ow t}%e object is like them o like their service project. Students comment,on how:
¥ teel about the project, how they contributed to teamwork, and what they learned

s an alternative, the facilitatot brings in a mixture of
as metaphors to describe their day/week,
quescion, “How did it taste?” and then

. fruits and nues and asks students to use them

project, or servic ienc

b 1: , e experience. Students would fitst answer the
at would you want it to taste like?”

Group Banner

* The pattern i !
P is a web, supported by the group. The web represencs the interconnectedness of people and suggests chat

they are all part of the solution to community problems
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Collage

Wall” {described below).

“All on the Wall”

i y i all or several
The reflection facilitator puts a large sheet of construction paper or newsprmlt on one w o severa
i i ing technique, studen
classtoom. Using the brainstorming
sheets on all the walls around the ! students create
i ir feeli they have learned from the se p

i ; res) about their feelings and what ;
expressions (words or pictu ‘ y have S

i 11. ‘The expressions may be posted based on categ: , :
rience and post them on the wall. : hapb
face,” “sad face,” or “bewildeted face.” (The paper/newsprint would be labeled accordingly.)

» b . : i .
Afterwards, the facilitator leads a discussion based on the expressions.

Fish Bowl

CllCle mn t]:lE [][llddle Df tlle room. } C tEII]ELlIlIIlg StLlElEIlES forlll a ]-arget Cir C]'E‘ (Stuc{eilts IDLIII a Selt Cf
.. ’ g . .
. .
3 . » . .

circle.

Quotes in Print

Paculty or reflection facilitators may use quotes as a way to init‘iate student reﬂ;cul(l)x:t Lglr; :E)jl;;c;?sclf"i
is for facilitators to fill a hat with strips of papes containing different quotes;i. ac ! seudent dravs
strip of paper and reads the quote to himselff’hetse.lf. Pamc%panfs take turns realt hl:irvice c; N, ,
explaining what they think it means, and discussing how it might pettain to

i i i ‘k ne that ’:ep-'
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Oral Reflection

Oral reflection (reports, presentations, and discussions) should include mostly open-

ended questions
so that students can express themselves fully. In a discussion session, the facilitator m

ay provide affir-

Exhibit 14

Nobody made a greater mistake than he who did nothing because he could do
only a little. — Edmund Burke

* He who wishes to secure the good of others has already secured his own, —

Confucius

If I can stop one heart from breaking,/I shall not live in vain./If I can ease one life

the aching,/Or cool one pain,/Or help one fainting robin/Unto his nest again,/I .
shall not live in vain, — Emily Dickinson

* Service is what life is all about. — Marian Wright Edelman

s * We cannot live for ourselves alone. Our lives are connected by a thousand |

N and return to us as results, — Herman Meiville

It is one of the most beautiful compensations of life, that no man can sincerely
try to help anocher without helping himself. — Ralph Waldo Emerson

*  How wonderful it is that nobody need wait a single moment before starting to '
improve the world, ~ Anne Frank

The fragrance always remains on the hand that gives the rose. — Mahatma Gandhi |

* Ask not what your country can do for you, but what you can do for your coun-
try. — John F. Kennedy

Everybody can be grear, because everybody can serve. ... You don’t have to make |

your subject and your verb agree to serve. ... You only need a heart full of grace, |
a soul generated by love. — Martin Lucher King, Jr.

* A different world cannot be buile by indifferent people. ~ Horace Mann

Never doubt that a small group of thoughtful, committed citizens can change |
the world; indeed, it’s the only thing that ever has. — Margaret Mead M

invisible threads, and along these sympathetic fibers, our actions run as causes
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mation that supports the reflection. For example, the facilitator may say: “Your thoughts are impor-
tant”; “You can find a way that works for you when you are ready”; “You will grow at your own pace
... You can experiment and explote”; or “You can learn from what doesn’t wotk for you.”

Some of the questions should be provocative so that both cognitive and affective learning will be
stimulated. Now, here is a bit of advice: “In a reflection session, the facilitator should look not enly
for acts and facts, but also for views and values.”” At the same time, it is vital that if there are
emotional issues, students get the closure they need by the end of the class session.

In conclusion, faculty and other facilitators should be guided by Eyler, Giles, and Schmiede’s “four Cs”
of reflection. Facilitators should ensure that reflection is continuous, connected, challenging, and
contextualized.

e | AASSESSING Student

o Schedule reflection activities as part of the course; specify it in the syllabus. : L .

¢ Select the reflection model and methods that will be used. e a r n I ﬂ g
*  Provide criteria for assessing student participation. |

¢ Ensure that every student participates in the reflection.

» Provide opportunities for both individual and group reflection,

¢ Establish norms of behavior or rules of conduct. We shall not cease from exploration
And the end of all our exploring

. Will be to arrive where we started
e Model effective communication skills (i.e., listening, observing, and asking a And know the place for the first time.
questions). |

¢ Clarify the role of students in the process.

¢ Handle emotional or affective issues carefully. ~ T. 8. Buor, PoET (1888-1965)

¢ Use silence effectively — Students need some silence to‘reﬂect internally, some Ch aPtCr OUTI | ne

mote than others do. Ask the question; then wait.

» Ensure that all participants have an equal opportunity to become involved. W Assessing Critical Thinking

] W Assessing Scudent Learning at Three Levels

Effective reflection activities are structured and guided. Reflection that is proper!
] struc!:ured and carefully guided will generate rich information for assessing stuLZlen{

| | leagnmg a.nd development. Structured reflection activities conducted on an ongoin
] ba51s.pf:ov1de a means for assessing student progress towards service-learning goals ang
for giving feedback to the student. Since faculty may not be able to observe your setv-
ice at.ctlvities directly and in detail, reflection activities, such as presentations and inte-
grative term papers, ate good choices for assessment of service learning and for assign-
2Glenn A. Bowen, Service Learning in Higher Eduvation: Giving Life and Depth to Teaching and Learning. (Cullowhee, NC: 106 8 grade. The qualicy of your reflection is paramoun.
Coulter Faculty Center, Western Carolina University, 2003), 11,
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On the next page is an example of a setvice

. Your professor may ask you to put

At Virginia Commonwealth University, from which
areas. (Your professor will probably add

direct your attention to conteat, ideas, and discussions

Idren in public school settings and then
the connection between theory and practice will be

arning
ietion to

raised in your regular classes. In this way,

emphasized.)

as a cri

i

reflecting on the three question
¥

this example comes, art education majors (mentors) tutor chi
“Linkages to Course Content

What?” model and specific criteria for assessing student le
additional notes or comments on a sepafate page.

write weekly journal entries

ial Learning

dingly. For exam-

ient
journals using elements of both (see Exhibits 15 and 16).

bably use is to combine Kolb's Exper

“What? So What? Now What?” model and assess the reflection accor

ach that yout instructor will pro
ple, your instructor might assess your
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In assessing student learning, faculty should also assess the reflection component of service learning.
Assessing critical reflection requires an assessment of critical chinking. Paul and Elder® provide a set
of directions for an assignment designed to assess critical-thinking, problem-solving, and communi-

cation skills (see Exhibic 17).

ittt

"T'his assignment is designed to assess your critical-thinking, problem-solving, and com-
munication skills. Your answer will be judged for its clarity, relevance, coherence, logic,
depth, consistency, and fairness. More specifically, the reader will be asking the follow-

ing questions:

1. Is the question at issue well stated? Is it clear and unbiased? Does the expression
of the question do justice to the complexity of the issue?

2. Does the writer cite relevant evidence, experiences, and/or information essential

to the issue?

3. Does the writer clarify key concepts when necessary?

4. Does the writer show sensitivity to what he or she is assuming or taking for
granted (insofar as those assumptions might reasonably be questioned)?

5. Does the writer develop a definite line of reasoning, explaining well how he or
she is arriving at his or her conclusions?

6. Is the writer’s reasoning well supported?

Does the writer show sensitivity to alternative points of view or lines of reason-
ing? Does he or she consider and respond to objections framed from other points

of view?
Does the writer show sensitivity to the implications and consequences of the
position he or she has taken?

IS

Soutce; Adapted from Paul and Elder (2000},

Jim Bradley outlines three levels of reflection and criteria to evaluate each level (Exhibit 18). The first
level of this three-factor rubric (or three-level scoring system) is, in essence, observation; the second,
analysis; and the third, synthesis. Your professor might use this rubric to evaluate your journal or
paper. The factors will not be consolidated into a single grade because the measurement is not

quantitative,

* Richard W. Paul and Linda Elder, Critical Thinking: Basic Theory and Insivwctional Structuver, (Dillon Beach, CA:
Foundation for Critical Thinking, 2000),
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L. Gives ex :
o acrinples of ol'iselved behaviors or characteristics of the client or setting
ovides no insight into reasons behj ,
chind the observat b
o provi ‘ 100; observations tend to
b mfensmnal and conventional, or unassimilated repetitions of what h
een heard in class or from peers N
2. Tends to focus on just one aspect of the situation
3. Uses unsupported petsonal beliefs as frequently as “hard” evidence
4. May ackno i
. wledge differences of i
perspective, but do iscrimi “ti
by s s €s not discriminate effective-
LEVEL T'wo
1. Observations are fai
. are fairly thorough and n
: vanced although the
placed in a broader context i 7 end ot to be
2. Provid iti '
oo ine; ﬁ-cﬁgjm critique from one perspective, but fails to see the broader sys
ich the aspect is embedded and g i .
: other fac
i ctors which may make change
3.

Uses both unsupported : .
. personal beliefs and . ..
to differentiate between theps evidence, but is beginning to be able

4. Perceives legitimate differences of viewpoint
5. Demonstrates a beginning ability to interpret evidence
BRI
wem===! LEVEL THREE
L
N L. Views things fro i ¥ i
1ews things trom multiple perspectives; able to obsetve multiple aspects of the
—rr—— sttuation and place them in context
—— 2. Percei icti ithi
¢ celves conﬂlct.mg goals within and among the individuals involved in a sity-
ation and recognizes thar the differences can be evaluated
L )
3. Recognizes that acti i
ctions must be situati
uationally dependent and :
; . 1 understands man
of the factors which affect thejr choice ’
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4. Makes appropriate judgments based on reasoning and evidence

i isions facing clients and
5. Has a reasonable assessment of the impottance of the decisions facing clien
of his ot her responsibility as a part of the clients’ lives

OUECEe ’ ey ode. Vv H y Vv . I M. Tlo [+
S Fi ames Brﬂdl A M d l fDr E ﬂluﬂtlllé, Studeﬂt Leal.mng in Acﬂdemlcﬂll BﬂSEd Sef ice, tn F;IJ
' b}
Ed. i Cﬂ”ﬂfﬁtt‘ug ag?ﬂitioﬂ dﬂd iln‘:tiﬂﬂ. E@'ﬂlﬂﬂn‘:l?ﬂ Of S;}“’teﬂt Pg:ffﬂ?ﬁk'lﬂﬁe 2] Sef’!}!w-LMil ﬂﬂﬁ'g Cﬂﬂﬁ 148
( I(J)Vll’. ence RI. EC(thal 101 Q ission of llle tates. ampus (H]l[)ﬂ(t s . d lth thﬁ
(P i l i C .Illlll. i S /C C i 1995) 2]. USE W

author's permission,

i ' y in s t it moves
Your professor might design the reflection requirement (journal or paper) in sucl.l. a way nt;l;ite ;ts poves
you gfadually to the third level. Accordingly, your professor will give you apptopriate co
on the ranking (level) that your journal or paper receives.

i stions in the margin of
impy: i ofessor may write these two que .
For example, to improve your analysis, your pr r may jlese £vvo quescdons tn ihe margin of
your paper: “What factors have contributed to the situation you have .
’ . . ' >yl
we have discussed in class help you understand the situation:

j ies of vel of thinkin
Your professor will look for evidence, in your journal entries or your paper, 0111 yolu'r ie e of think (;g;
i i 1
(i.e iiﬂection) in relation to the learning goals of the service as‘s1gt1ment. T e ngtrz nyl FLovel of
lr;ir.;l ing, the deeper is your level of reflection. In the final analysis, deep reflection strongly
thinking, _

deep learning.
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