AUGSBURG COLLEGE EDUCATION DEPARTMENT SYLLABUS
ECE 347/547 Immersion and Pedagogical Competence

Preprimary Pedagogy Immersion and Delivery

Instructor:
Days and Time: Monday evenings, 6:00 — 9:00
Location: SVE 2

Credits: 1.0

Prerequisites:

Admission into the Education Department

PSY 105 Introduction to Psychology

PSY 250 Child Development; or their equivalents

ECE 345 Foundations of Early Childhood Education

ECE 346 Learning Environments for Preprimary Children

Course Descriptions:

ECE 347/547 Students gain an understanding of how to deliver developmentally appropriate instruction and assess
learning appropriately for preprimary children. Students gain experience taking the perspective of families, and
communicating with them. A reflective practitioner’s skills are developed through self-evaluation of curriculum
planning.

Education Department Mission Statement: The Augsburg College Education Department commits itself
to developing future educational leaders who foster student learning and well-being by being knowledgeable in
content, being competent in pedagogy, being ethical in practice, building relationships, embracing diversity,
reflecting critically, and collaborating effectively.

Mission Themes (MT) assessed in this course: Being competent in pedagogy, being ethical in practice,
building relationships, embracing diversity, reflecting critically, and collaborating effectively.

Course Understandings: Students will gain understanding:

- Of preprimary age children’s characteristics and needs of multiple interacting influences
of children’s learning and development; (MSEP 2 ECE 3A1, 3C1; MSEP 3 ECE 3C3b)

- Of the value, the importance, and complex characteristics of children’s families and
communities; ((MSEP 10 ECE 3EL, 2, 4)

- Of how to integrate their knowledge of child development, relationships with children
and families, the purpose of appropriate assessment, and effective teaching and learning
to positively influence children’s learning and development. (MSEP 2 3A1, C1, MSEP 4
ECE 3C5 a-i, 6a-g, 7a-f, 8 a-f; MSEP 8 ECE 3F4)

- Of how to attend to the whole child in our planning, curriculum, instruction, and
assessment. (MSEP 4 ECE 3C5 a-i, 6a-g, 7a-f, 8-f)

Applicable Minnesota Standards of Effective Practice:
(Based on Board of teaching standards of effective practice and standards for teachers in early childhood education)



Standard 1, subject matter: A teacher must understand the central concepts, tools of inquiry, and
structures of the disciplines taught and be able to create learning experiences that make these aspects of
subject matter meaningful for students.

Standard 2, student learning: A teacher must understand how students learn and develop and must
provide learning opportunities that support a student's intellectual, social, and personal development.
Early Childhood Education: subpart 3A. A teacher of infant or toddler-aged, preprimary-aged, and
primary-aged children must understand child development and learning, including:
A.1. the research base for and the best practices of early childhood education;

Early Childhood Education: subpart 3C. A teacher of young children in preprimary classrooms plans,
designs, and implements developmentally appropriate learning experiences. The teacher must
understand:
C.1. the cognitive, social and emotional, physical, and creative development of preprimary-
aged children and how children's development and learning are integrated;

Standard 3, diverse learners: A teacher must understand how students differ in their approaches to
learning and create instructional opportunities that are adapted to students with diverse backgrounds and
exceptionalities.
Early Childhood Education: subpart 3C. A teacher of young children in preprimary classrooms plans,
designs, and implements developmentally appropriate learning experiences. The teacher must
understand:
C.3. how to establish and maintain physically and psychologically safe and healthy learning
environments for preprimary-aged children that:
C.3.b. acknowledge the developmental consequences of stress and trauma, protective
factors and resilience, and the development of mental health, and the importance of
supportive relationships;

Standard 4, instructional strategies: A teacher must understand and use a variety of instructional
strategies to encourage student development of critical thinking, problem solving, and performance skills.
Early Childhood Education: subpart 3C. A teacher of young children in preprimary classrooms plans,
designs, and implements developmentally appropriate learning experiences. The teacher must
understand:
C.4. how to plan and implement appropriate curriculum and instructional practices based on
developmental knowledge of individual preprimary-aged children, the community, and the
curriculum goals and content, including how to use:
C.4.a. developmentally appropriate methods that include play, small group projects,
open-ended questioning, group discussion, problem solving, cooperative learning, and
inquiry experiences to help children develop curiosity, solve problems, and make
decisions; and
C.5. strategies for assessing a preprimary-aged child's emerging level of cognitive development
and how to use this information to establish individual cognitive development goals and design
developmentally appropriate learning experiences that:
C.5.a. facilitate the acquisition of skills to acquire, organize, and use information in
increasingly complex ways;
C.5.b. create experiences that enable preprimary-aged children to use play as an
organizer between the acquisition and use of information;
C.5.c. extend children's thinking and learning and move them to higher levels of
functioning;
C.5.g. encourage the development of language and communication skills;
C.5.h. encourage the use and construction of literacy skills;




C.5.i. allow children to construct knowledge of the physical world, manipulate objects
for desired effects, and understand cause-and-effect relationships;
C.7. strategies for assessing a preprimary-aged child's emerging level of physical development
and how to use this information to establish individual physical development goals and design
developmentally appropriate learning experiences that: (a-f)
C.8. strategies for assessing a preprimary-aged child's emerging level of creative development
and how to use this information to establish individual creative development goals and design
developmentally appropriate learning experiences that: (a-f)

Standard 5 - Learning Environments: A teacher must be able to use an understanding of individual and
group motivation and behavior to create learning environments that encourage positive social interaction,
active engagement in learning, and self-motivation.
Early Childhood Education: subpart 3C. A teacher of young children in preprimary classrooms plans,
designs, and implements developmentally appropriate learning experiences. The teacher must
understand:
C.3. how to establish and maintain physically and psychologically safe and healthy learning
environments for preprimary-aged children that:
C.3.a. acknowledge the influence of the physical setting, schedule, routines, and
transitions on children and use these experiences to promote children's development
and learning;
C.6. strategies for assessing a preprimary-aged child's emerging level of social and emotional
development and how to use this information to establish individual social and emotional
development goals and design developmentally appropriate learning experiences that: (a-g)

Standard 6 - Communication: A teacher must be able to use knowledge of effective verbal, nonverbal and
media communication techniques to foster active inquiry, collaboration, and supportive interaction in the
classroom. Standard 7 - Planning instruction: A teacher must be able to plan and manage instruction
based upon knowledge of subject matter, students, the community, and curriculum goals.

Standard 7 — Planning Instruction: The teacher plans and manages instruction based upon knowledge of
subject matter, students, the community, and curriculum goals.
Early Childhood Education: subpart 3C. A teacher of young children in preprimary classrooms plans,
designs, and implements developmentally appropriate learning experiences. The teacher must
understand:
C.8. strategies for assessing a preprimary-aged child's emerging level of creative development
and how to use this information to establish individual creative development goals and design
developmentally appropriate learning experiences that:
C.8.a help children develop and sustain curiosity about the world including past,
present, and future events, trends, relationships, and understandings;
C.8.b. build children's confidence, creativity, imagination, personal expression of
thoughts and feelings, initiative, and persistence in task completion;
C.8.c. encourage children to express ideas and feelings;
C.8.d. provide children with opportunities to use materials in self-selected and self-
directed ways;
C.8.e. use open-ended activities to reinforce positive self-esteem and individuality
among children;
C.8.f. ) promote shared problem solving, creativity, and conceptual integration among
children.

Standard 8 - Assessment: A teacher must understand and be able to use formal and informal assessment
strategies to evaluate and ensure the continuous intellectual, social, and physical development of the
student.
Early Childhood Education: Subpart F: A teacher of young children uses informal and
formal assessment and evaluation strategies to plan and individualize curriculum and teaching practices.
The teacher must understand:
F.1. observing, recording, assessing young children’s development and learning and engage




children in self-assessment;

F.3. using assessment results to identify needs and learning styles and to plan appropriate
programs, environments, and interactions;

F.4. developing and using formative and summative program evaluation instruments to enhance
and maintain comprehensive program quality for children, families, and the community.

Standard 9 - Reflection and Professional Development: A teacher must be a reflective practitioner who
continually evaluates the effects of choices and actions on others, including students, parents, and other
professionals in the learning community, and who actively seeks out opportunities for professional growth.
Early Childhood Education: Subpart 3G. A teacher of young children understands
historical and contemporary development of early childhood education. The teacher must understand:
G.2. the effects of societal conditions on children and families, and current issues and trends,
legal issues, and legislation and other public policies affecting children, families, and programs
for young children and the early childhood profession.

Standard 10 - Collaboration, Ethics, and Relationships: A teacher must be able to communicate and
interact with parents or guardians, families, school colleagues, and the community to support student
learning and well being.
Early Childhood Education: Subpart 3E. A teacher of young children establishes and maintains positive,
collaborative relationships with families.
E.1. the need to respect families' choices and goals for their children and the
need to communicate with families about curriculum and their children's progress;
E.2. the need to be sensitive to differences in family structures and social and cultural
backgrounds;
E.4. how to support families in assessing educational options and in making decisions related to
child development and parenting

Early Childhood Education: Subpart H. A teacher of young children applies
effective teaching practices for teaching young children through a variety of early and ongoing field
experience experiences with preprimary aged children within a range of programming models.

Required Textbooks/articles:

Harris-Helm, Judy & Katz, Lillian (2001) Young Investigators: The Project Approach in the
Early Years, Teachers College Press

Seefeldt, Carol & Wasik, Barbara A. (2006) Early Education: Three, Four, and Five Year-Olds
Go to School, Pearson

Online resources:
National Association for the Education of Young Children: www.naeyc.org

Responsive Classroom: www.originsonline.org

Minnesota Department of Education: http://education.state.mn.us
Early Learning Services

Additional articles may be assigned periodically. These will be distributed in class, through the
class Moodle site and/or put on reserve in the library.


http://www.naeyc.org/
http://www.originsonline.org/
http://education.state.mn.us/

Course Requirements -Assessment - Assignment Descriptions
Assignments and assessments are for both undergraduate and graduate students unless otherwise
indicated. Student portfolio will span all three courses.

Attendance/Participation: These courses require the active participation of all class members
Total possible = 60 points.

Field Experience and Reflections: (Mission Theme - Being competent in pedagogy, being
ethical in practice, building relationships, embracing diversity, reflecting critically, and
collaborating effectively, - two of the reflections focus on building relationships and embracing
diversity). All students in this course will complete a 40-hour minimum classroom based field
placement in an approved early childhood education program. Twenty hours (20) of the
experience will be teaching your planned “Project” based on the Project Approach philosophy.
In addition to completing your required 40 hours, you need to-

e Turn in a volunteer log with date and brief description of activities for each site visit

e Turn in evaluation form completed and signed by your cooperating teacher at the end of your
placement

e Complete final service learning reflections, due as indicated in the course schedule.

Total possible = 60 points.

Journal: (MT-Reflecting Critically) Reflecting on experience is essential to learning. Keep a
journal in which you reflect on class activities and readings. What questions do you have? What
statements do you find questionable? What do you think about various issues or ideas discussed
in class or in the readings? The journal could include notes, mind maps, drawings, and reactions.
You could also try keeping a response journal. To do this, divide your page in half. On the left
hand side of the page, copy out quotes or briefly explain situations to which you want to respond.
On the right hand side, write your thoughts about the quote/situation. The journal provides you a
place to think and write clearly about what you are reading and doing. Because it is a reflective
activity, you are expected to do more than just tell what you did or what you read. Also, tell why
it matters or what it makes you realize or why it confuses you. We will use the journals for class
activities at various times during the course. Minimum of one page, both sides hand written, or
one page typed. Total possible = 60 points

Portfolio: (MT-Reflecting Critically) These classes incorporate as purposes, or goals, several
standards and sub standards of effective practice for beginning teachers. These are the standards
you must achieve to be licensed in Minnesota. Total possible = 120 points

ECE 547 Graduate students:

Plan a Mini Conference with other Graduate students at the end of the year that highlights
the learning of the group. Invite the staff from each Preprimary site, as well as Advisory
Board members, interested students and faculty/staff and community members. Decide
the format for the conference, plan for the logistics, send invitations/announce it, facilitate



a discussion with all students in the cohort about what content will be shared. Plan room
set up, technology requirements etc. Announce to the campus. After the conference, reflect
upon the successes and challenges, and write a brief summary for the Education
Department newsletter. Total possible=100 points.

Grading Procedure:

You are taking these courses because you want to be engaged in learning and teaching.
Hopefully we will develop a "community of learners™ consisting of active, committed inquisitive
people. A point value will be assigned to all assignments and to attendance to assist you in
tracking your progress.

Your grade will be determined on a percentage of possible points. Those students who earn 95%
or more will receive a 4.0 for the course. Similarly: 90-94% = 3.5, 85-89% = 3.0, 80-84% =2.5,
75-79% = 2.0, 70-74% =1.5, 65-69% = 1.0, 60-64% = .5, 0-59% = 0.0. Rubrics and score sheets
will be used for assessment. You will also self evaluate. When possible and appropriate,
evaluation criteria will be shared before work is due. Strive to do quality work.

Assessment points:

Total possible: 300 points (undergraduate) and 400 points (graduate)
Assignment Summary:
Assessment Tool Activities/Documents Program Standards
Assessment Tool Activities/Documents Program Standards
e Professional Development | e Reflection about MSEP 9
Plan professional development
goals and action plan
e Portfolio o Reflection about teaching | MSEP 9;
e Planning and teaching a MSEP 7, ECE C3a, c; C4a, b;
series of lessons, Cba; C7a-f; C8a-f; F1,
“Project”, using integrated F3;
curriculum and Project MSEP 8, ECE F4;
Approach,

e Written report for parents | MSEP 10 ECE 3E1, E2, E4
discussing child’s
development before and
after instruction

e Field Experience e Formal Evaluation Form ECE 3H
completed by classroom
teacher

e Observation Feedback
from peers and course
instructors

e Journal e Reflections about the MSEP 9




course content and
observations at field
experience site

e Attendance/Participation | ¢ Teaching Team activities | MSEP 10
Moodle e Post and respond in
Discussion Forum about

ECE instruction

Policies:

Attendance: Attendance is expected at all class sessions. Avoidable absences cannot be made up
and will not receive attendance points. This may impact the final course grade.

Academic Honesty: The Augsburg College honesty policy applies to this course. Special
attention should be paid to the section on plagiarism when working on the research paper
assignment.

Late Work: Do not allow a deadline to compromise the quality of your work. However, it is
usually certain that if you compromise deadlines significantly the quality of your work will also
be compromised. When necessary, arrange ahead of time for extensions.

Special Needs: Students with diagnosed learning disabilities or physical handicaps may have
legal rights to course modifications. Let me know so | can assist you with your course progress.
All students have the right to use the College Counseling and tutoring services, as well as to
receive assistance from the Writing Lab

Technology Expectations:
As an education department, we expect these entry-level technology skills from our pre-service
teachers:

Read and answer e-mail regularly and in a timely fashion, using your Augsburg College email
address.
When required, attach documents to email.

e Make active use of online course resources (e.g., Moodle).

e Access and use online file space (e.g., AugNet/Netware space).

e Use word processing for assignments. Require that they be done in Microsoft Word and

that they are run through Spell Check.
e Have the ability to access and navigate the Internet.

Students who do not possess these skills should contact personnel in the student-computing lab
in Lindell Library for help in developing these skills. Students will receive training in Augsburg
specific software such as Moodle and AugNet in college orientation programs and/or in
beginning coursework. Augsburg computer labs all have Microsoft Word for those students who
do not have access to this software elsewhere.




Preprimary Program Portfolio
This portfolio consists of four sections, and spans all three Core courses.
l. The Profession of Preprimary Teaching;
. Child Development;
[1l.  Developmentally Appropriate Practices and their
Implementations on Classroom Environment and Curriculum;
IV.  Relationships/Collaboration.

The following are the assignments for ECE 347/547.
Assignments for Portfolio Section I: The Profession of Preprimary Teaching

Your documents should demonstrate professional use of oral and/or written language (MSEP
Standard 6).

Part 6: The Profession of Preprimary Teaching:
Professional Development Plan
How would you rate yourself as a professional?

1. In ECE 345/545 you prepared a written reflection about professional development goals you
would like to meet during this program and thought about an action plan for progressing towards
those goals. During ECE 346/546 and ECE 347/547 you implemented your action plan and
document your progress towards the goals. At the completion of ECE 347/547 prepare a
reflection to document your achievement towards your goals and include a discussion about the
impact on your learning. Prepare to share your progress during our course session.

Prepare a PDP with goals and action plan for the next academic year.
(MSEP Standard 9)

2. Continue to add information to the early childhood dictionary of acronyms. (MSEP Standard
9)

Part 7: Evaluating and Reflecting about Teaching
What might it mean if there are inconsistencies between peer review and self-
reflection?

1. Evaluate your project.
e Complete a peer evaluation of a teammate’s project

e Prepare a written reflection evaluating your project.
(MSEP Standard 9)

2. Include your formal evaluation from your classroom teacher. (MSEP Standard 9)

3. Include the observation feedback from your course instructor(s) and peer evaluator(s).
(MSEP Standard 9)



Assignments for Portfolio Section I1: Child Development

Part 3: Determining Child Development and Adjusting Instruction
How do the children we teach show and demonstrate their understandings and
development?

e A written report to the next teacher/and or family about the child development observed
during the project instruction. Documentation should include all areas of development.

a. Observation notes about each child in your project. These notes should include
statements about their development in literacy, social skills, creativity, and problem
solving, etc.;

Work samples;
Child interviews;
Statement about child’s interests and strengths

e. Suggestions for continued learning goals.

(MSP Standard 7, Early Childhood Subpart 3A1,3; C4a,b; C5a-1; C6a-g; C7a-f; C8a-f; E2; F1,3)

oo o

Assignments for Portfolio Section I11: Developmentally Appropriate Practices and their
Implementations on Classroom Environment and Curriculum

Part 5: Planning Instruction
What curriculum, instruction, and assessment planning is needed to meet the needs
of the whole child?

1. In small groups examine commercial curricula such as Doors to Discovery, Opening the
World of Learning (Owl,) Everyday Mathematics Pre-Primary, Creative Curriculum, Houghton
Mifflin Pre-Kindergarten, etc. (on reserve at the library) to determine fit to Early Childhood
Education Standards, developmentally appropriate practice and an inclusive environment. Each
individual in the group will choose one curriculum to study. Locate and list possible resources
for your Project. Post and respond to the Discussion question on Moodle. (MSEP Standard 7)

2. Plan and teach your “Project” to be taught in your field experience site. Detailed plan for the
Project should be included for evaluation. Your plan should include records of the process of
your planning and discussions with the children. Project Requirements:

e Design a schedule that moves children to the outside or large play space. Minimum of
one group game that requires use of gross motor skills

Play Centers time

Includes healthy snacks and hygiene.

Integrated curriculum — literacy, numeracy, art, music, etc.

It should include a daily plan for activities.

Implement activities for children’s learning: field trip, dramatic play, construction

activities, investigation activities, physical movement.
(MSEP Standard 5, Early Childhood Subpart 3C4a,b; C5a-i; C6a-g; C7a-f; C8a-f; F1, 3, 4)



Assignments for Portfolio Section 1V: Relationships/Collaboration

Part 3: Informing Parents about Child Development
How do I inform parents about their child’s development and support them in
making positive educational decisions?

1. A written report to the next teacher/and or family about the child development observed
during the project instruction. Documentation should include all areas of development.

e Observation notes about each child in your project. These notes should include
statements about their development in literacy, social skills, creativity, and problem
solving, etc.;

Work samples;

Child interviews;

Statement about child’s interests and strengths

Suggestions for continued learning goals.

(MSEP Standard 6; MSEP Standard 10 Early Childhood Subpart 3 3E1, E4)

2. Continue to add to your Family Resource File. Confer with your cooperating teacher/staff
about resources used at their site. (MSEP Standard 10 Early Childhood Subpart 3E5)

3. The Minnesota Department of Education recently developed a website for parents and
families: Minnesota Parents Know at MNParentsknow.info. Review the website so that you
can evaluate its strengths and also think about what needs to be added.

e In what ways will this family information source be helpful to the families of the children
at your field experience site?

e Will this website be helpful for the families of the three children you have been focusing
on? Why or why not? If you were sitting with those families and introducing them to the
website, which parts would you highlight? Why?

e How does this website demonstrate awareness of and respect for diversity?

Oral report of your findings during our last on campus class. (MSEP Standard 10 Early
Childhood Subpart 3E2, E4, E5)

10



Course Schedule:
Schedule may change due to class needs and interests. Schedule changes will be posted on
Moodle, shared in class, and/or communicated through e-mail.

Date Topics Reading/Assignments Due
Session 1: Understanding the Project Approach; Katz et al; Chapters 1-4
Emergent curriculum-r e spondi ng t o ndiiterestse Nt s’ i deas

What are the elements of the Project Approach?
Research base for Project Approach
What is the role of the teacher in these student conversations?

Activity:

View DVD: Rearview Mirror: Reflections on a Preschool Car Project (NAEYC)
In small groups discuss the Early childhood standards met through this project.
What traditional subject area learning is included?

What connections can be made to the research base?

Assignment:

e Review: projectapproach.org

e In small groups examine commercial curricula such as Doors to Discovery, Opening the
World of Learning (Owl,) Everyday Mathematics Pre-Primary, Creative Curriculum,
Houghton Mifflin Pre-Kindergarten, etc. (on reserve at the library) to determine fit to
Early Childhood Education Standards, developmentally appropriate practice and an
inclusive environment. Each individual in the group will choose one curriculum to study.
Locate and list possible resources for your Project. Post and respond to the Discussion
question on Moodle.

Session 2: Teacher Planning of Instruction Katz et al; Chapters 5 —8
Based on the Project Approach Philosophy Seefeldt C, Wasik B Part 3
Chapters 7 - 15
Integrated learning that reflects attention to the curricular disciplines and standards of
literacy, numeracy, social studies, physical movement, health, and aesthetics.
What content should be taught in each subject area? Discuss the suggested
expectation from teacher organizations such as the National Council of Teachers
of Mathematics early childhood education expectations.
Curriculum responds to the cultural diversity at your field experience site
Ideas for a Project in your classroom
Selecting a topic
Begin with an experience to initiate student conversation
What is the role of the teacher in these student conversations?
Use of real materials/primary sources (demonstration)
Project includes sensory learning
Ways to include literacy

11
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Activity/Assignment:

Small group reading and reporting to class about one of the following chapters: Chapter 9
Art, Chapter 10 Music and Movement, Chapter 11 Literacy Learning, Chapter 12
Language Arts, Chapter 13 Integrated Mathematics, Chapter 14 Children Study Their
World: Life, Physical, and Earth Sciences; Chapter 15 Social Studies. Each individual in
the group will examine and discuss the chosen commercial curricula below and describe
examples of how the above subjects are integrated through the curriculum.

The following commercial curricula should be use for the above assignment: Doors to
Discovery, Opening the World of Learning (Owl,) Everyday Mathematics Pre-Primary,
Creative Curriculum, Houghton Mifflin Pre-Kindergarten, etc. (on reserve at the library)
to determine fit to Early Childhood Education Standards, developmentally appropriate
practice and an inclusive environment. Each individual in the group will choose one
curriculum to study.

In teaching teams begin planning teaching project to be taught during this course.
Determine a topic, objectives, and resources. Prepare a letter informing parents of the
upcoming project.

Session 3: Developing creativity, problem solving, critical thinking in the project

Assessment of student understanding and thinking
Continued planning of the project — community resources
How will children be creative, practice solving problems, use critical thinking?
Nurturing creativity
Community resources-that support learning about the topic
Plan for effective utilization of additional adults in the classroom-building relationships

What will be used for assessment of learning during your project?
Schedules/transitions/routines
Healthy environments

Assignments/assessments:

Informing Families about the Project including suggested extension activities
(handout)

Outlined plan of the project

Plan introductory discussions with the children for your project.

Sessions 4 - 6 — Early Delivery of Project based on the Project Approach philosophy at your
field experience site

Assignments/assessments:

e Discuss your project plan with the classroom teacher for feedback.
e Implement the activity(ies) for the introductory discussions with the children for your
project. (Phase 1)

12



e Plan and prepare with the children a play center related to your project (Phase 1)

Session 7 — Responsive teaching;
On campus to evaluate and reflect upon our early delivery;
Include peer review
What additional planning or materials are needed?

Assignments/assessments:
Plan your “Project” to be taught in your field experience site. Project Requirements:

e Design a schedule that moves children to the outside or large play space. Minimum of
one group game that requires use of gross motor skills

e Includes healthy snacks and hygiene.

e Integrated curriculum — literacy, numeracy, art, music, etc.

e Detailed plan for the Project you will be teaching during ECE 347/547. Your plan should
include records of the process of your planning and discussions with the children. It
should include a daily plan for activities. Implement activities for children’s learning:
field trip, dramatic play, construction activities, investigation activities, physical

movement.
Sessions 8 — 12 — Finishing Deliveryo f “ Pr oj ect ™ at y oThéteaéhinge!| d e x p
“Project” is based on the Project Approach philosophy and process. The Project should be
based on the children’s ideas, Jeawpbahshquihent , a

be responsive to the classroom demographics.

Assignments/assessments:

Plan and implement your “Project” to be taught in your field experience site. Detailed plan for
the Project should be included for evaluation. Your plan should include records of the process of
your planning and discussions with the children. Project Requirements:

e Design a schedule that moves children to the outside or large play space. Minimum of
one group game that requires use of gross motor skills

Play Centers time

Includes healthy snacks and hygiene.

Integrated inclusive curriculum — literacy, numeracy, art, music, etc.

It should include a daily plan for activities.

Implement activities for children’s learning: field trip, dramatic play, construction
activities, investigation activities, physical movement.

Sessions 13 — 14 — Evaluation and Reflectiona bout “Proj ect” taught:
Informing Families about Child Development and Suggestions for Continued Learning
Goals.

Assignments/assessments:

13



e A written report to the next teacher/and or family about the child development observed
during the project instruction. Documentation should include all areas of development.

a. Observation notes about each child in your project. These notes may include
statements about their development in literacy, social skills, creativity, and problem
solving, etc.;

Work samples;

Child interviews;

Statement about child’s interests and strengths
Suggestions for continued learning goals.

® 00 o

e Share report to families

e Review the new website developed by the MN Department of Education, Minnesota Parents
Know at MNParentsKnow.info
Review the website so that you can evaluate its strengths and also think about what needs to
be added.

1. In what ways will this family information source be helpful to the families of the
children at your field experience site?

2. Will this website be helpful for the families of the three children you have been
focusing on? Why or why not? If you were sitting with those families and
introducing them to the website, which parts would you highlight? Why?

3. How does this website demonstrate awareness of and respect for diversity?

Report the results of your analysis to your peers during Class 14.

o Self-reflection about the quality of the “Project”.

e Graduate Students - Plan a Mini Conference with other Graduate students at the end of
the year that highlights the learning of the group. Invite the staff from each Preprimary
site, as well as Advisory Board members, interested students and faculty/staff and
community members. Decide the format for the conference, plan for the logistics, send
invitations/announce it, facilitate a discussion with all students in the cohort about
what content will be shared. Plan room set up, technology requirements etc. Announce
to the campus. After the conference, reflect upon the successes and challenges, and
write a brief summary for the Education Department newsletter.

14



Resources for Further Reading and Study (in process)
Early Childhood Teachers as Professionals

Early Childhood Leaders on Leadership. Beyond the Journal, (2005).

Early Childhood Leaders on Leadership Interviews conducted by Denise M. Scott In their book
Children of 2010, Valora Washington and J.D. Andrews
ihttp://www.journal.naeyc.org/btj/200501/scott.asp

Feeney, S., Feeman, N. & Moravcik, E. (2000). Teaching théN.A.E.Y.C cod of ethical conduct:
activity sourcebookWashington, D.C.: N.A.E.Y.C.

Following a Child's Lead, September 2006. Young Children,:
http://www.journal.naevyc.org/btj/200703/BTJOlson.asp

Gartrell, D. (2000). What the kids said todayst. Paul: Redleaf Press.

Jensen, E. (2005). Teaching with the Brain in Mind,"2Edition, Alexandria, VA: Association
for Supervision and Curriculum Development.

Kelley, M. (2005). Mentoring for Quality Improvement: A Case Study of a Teacher Leader in
the Reform Process, Childhood Education, 81(3), 185-94.

Lascarides, C., Hinitz, B. & Farb, S. (2000). History of early childhood educatioNew York:
Falmer Press.

National Association for the Education of Young Children, (2001). NAEYC at 75: 192@001:
reflections on the past, challenges for the futiMéshington, D.C.: N.A.E.Y.C.

Olfman, S. (2003). All work and no play: how educational reforms are harming our
preschoatrs. Westport, CT: Praeger Publishing.

Shoemaker, C. (1999). Leadership and management of programs for young childdgiper
Saddle River, N.J.: Merrill Publishing.

Spodek, B. & Sarach, O. (Eds.) (2006) Handbook of research on the education afryg
children.

Mahway, N.J.: Lawrence Erlbaum Associates.

Strickland, D. & Riley-Ayers, S. (2005). Literacy leadership in early childhood: The essential
guide. New York: Teachers College Press.

2006 National Leadership Program, Supporting Teachers, Strengthening ...

15


http://www.journal.naeyc.org/btj/200501/scott.asp
http://www.journal.naeyc.org/btj/200703/BTJOlson.asp

Leadership Program Supporting Teachers, Strengthening Families 2006 National Leadership
Program Doris Duke Charitable Foundation National Association for the Education...
URL: http://www.naeyc.org/ece/supporting/leadership.aspChild Development

Cadwell, L.B. (1997). Bringing Reggio Emilia homeNew York: Teachers College Press.

Kostelnik, M. (2002). Children with special needs: lessons for early childhood professionals.
New York: Teachers College Press.

Child Development
Bowman, B & Moore, E. (2006). School Readiness and Soei&ahotional Development,
Washington, D.C.: National Black Child Development Institute, Inc.

Wirth, D. & Linus, K. (2004). Play: Children’s Context for Development in Spotlight on Young
Children and Ray, Washington, D.C.: N.A.E.Y.C.

Curriculum and Assessment: Developmentally Appropriate Practices

Althouse, R., Johnson, M. & Mitchell, S. (2003). The colors of learning: Integrating the visual
arts into the early childhood curriculumNew York: Teachers College Press.

Cecil, N. (2001) Activities for striking a balance in early literacBcottsdale: Holcomb
Hathaway.

Chaille, C. (2007). Constructivism across the curriculum in early childhood classrooms: Big
ideas as inspiration Washington, D.C.: N.A.E.Y.C.

Harms, T., Clifford, R. & Cryer, D. (2005). Early childhood rating scaleNew York: Teachers
College Press.

Inter-Institutional Early Childhood Consortium, (2002). Play in practice: Case studies in young
chil dr eSt®asl: Redleaf Press.

Loomis, K., Lewis, C & Blumenthal, R. (2007). Children Learn to Think and Create Through
Art. Young Children, 62(5)/9-83.

McWethy, B. (2007). Emergent literacy strategies: Does one size fit &t?Paul: Concordia
University thesis.

Noddings, N. (2008). All our students thinking. Educational Leadership, 65(%;13.
West, S. & Cox, S. (2004). Literacy play activities. Beltsville, MD: Gryphon House.
Riley, D., San Juan, R, Klinkner, J. & Ranminger, A. (2007). Sogal and emotional

development: Connecting science and practice in early childhood setiwghington, D.C.:
N.A.E.Y.C.

16



Schickedanz, J. & Casbergue, R. (2004) Writing in Preschool.Washington, D. C.: N.A.E.Y.C.
Relationships/Collaboration

Borglund, B. (2003). Factors needed for effective use of paraprofessionals in special education.
St. Paul: Bethel College thesis.

Carlson, F. (2007). Essential touch: Meeting the needs of young child®ashington, D.C.:
N.ALEY.C.

Elkind, D. (1987) Meducation New York: Knopf
Elkind, D. (1981/1988/2001) The Hurried Child, Reading, MA: Addison-Wesley.

Keyser, J. (2006). From parents to partners: Building a famitgntered early childhood
program. St. Paul: Redleaf Press.

Paley, V. (1992) Youc andot say YCambridge:aHuar®atd Ugpviersity Press.

Additional

Refworks — All Preprimary licensure candidates will have access to a web based bibliography of
1672 early childhood resources

17



